2022 /Vol. 21 / Br. 2

ISSN 1452-7367
elSSN 2406-1328

SPECIJALNA
EDUKACIJA
| REHABILITACIJA

= SPECIAL EDUCATION PROVISION
CHALLENGES IN CHINA

= QUALITY OF LIFE OF VISUALLY
IMPAIRED

= SOCIJALNO POZELJNO
ODGOVARANJE | STAVOVI

= PODRSKA RODITELJIMA DECE
SA SMETNJAMA U RAZVOJU

= JEZICKI DEFICITI KOD DECE SA
SELEKTIVNIM MUTIZMOM

Univerzitet u Beogradu
Fakultet za specijalnu edukaciju i rehabilitaciju



2022 /Vol. 21 /Br. 2

ISSN 1452-7367
elSSN 2406-1328
UDK 376

Specijalna edukacija i
rehabilitacija

Special Education and
Rehabilitation

University of Belgrade
Faculty of Special
Education and
Rehabilitation

Univerzitet u Beogradu
Fakultet za specijalnu
edukaciju i
rehabilitaciju




SPECIJALNA EDUKACIJA I REHABILITACIJA

ISSN 1452-7367 UDK 376
eISSN 2406-1328 COBISS.SR-ID - 136628748

IZDAVAC
Univerzitet u Beogradu
Fakultet za specijalnu edukaciju i rehabilitaciju
Zaizdavaca
dr Marina SESTIC, redovni profesor, dekan

GLAVNI I ODGOVORNI UREDNIK
dr Vesna ZUNIC-PAVLOVIC, redovni profesor
Univerzitet u Beogradu — Fakultet za specijalnu edukaciju i rehabilitaciju

CLANOVI UREDNISTVA

dr Vasilis ARGIROPULOS, vanredni profesor, Univerzitet u Tesaliji, Gréka; dr Mira
CVETKOVA-ARSOVA, redovni profesor, Univerzitet u Sofiji ,,Sv. Kliment Ohridski”,
Fakultet za obrazovne studije i umetnosti, Bugarska; dr Sanja DIMOSKI, redovni profesor,
Univerzitet u Beogradu, Fakultet za specijalnu edukaciju i rehabilitaciju, Srbija; dr Nenad
GLUMBIC, redovni profesor, Univerzitet u Beogradu, Fakultet za specijalnu edukaciju i
rehabilitaciju, Srbija; dr Hose Luis GONSALES-KASTRO, vanredni profesor, Univerzitet
u Burgosu, Pedagoski fakultet, Spanija; dr Aleksandra GRBOVIC, vanredni profesor,
Univerzitet u Beogradu, Fakultet za specijalnu edukaciju i rehabilitaciju, Srbija; dr Snezana
ILIC, vanredni profesor, Univerzitet u Beogradu, Fakultet za specijalnu edukaciju i
rehabilitaciju, Srbija; dr Zora JACOVA, redovni profesor, Univerzitet ,,Sv. Cirilo i Metodije”
u Skoplju, Filozofski fakultet, Institut za specijalnu edukaciju i rehabilitaciju, Makedonija;
dr Goran JOVANIC, vanredni profesor, Univerzitet u Beogradu, Fakultet za specijalnu
edukaciju i rehabilitaciju, Srbija; dr Svetlana KALJACA, redovni profesor, Univerzitet u
Beogradu, Fakultet za specijalnu edukaciju i rehabilitaciju, Srbija; dr Lelia KIS-GLAVAS,
redovni profesor, Univerzitet u Zagrebu, Edukacijsko-rehabilitacijski fakultet, Hrvatska;
dr Damjana KOGOVSEK, docent, Univerzitet u Ljubljani, Pedagoski fakultet, Slovenija;
dr Mitja KRAJ NCAN, redovni profesor, Primorski univerzitet, Pedagoski fakultet, Slovenija;
dr Viviana LANGER, vanredni profesor, Univerzitet Sapijenca u Rimu, Fakultet za medicinu
i psihologiju, Italija; dr Brajan MAKORMIK, redovni profesor, Templ Univerzitet, Koledz
za javno zdravlje, Pensilvanija, SAD; dr Luka MIJATOVIC, docent, Univerzitet u Beogradu,
Fakultet za specijalnu edukaciju i rehabilitaciju, Srbija; dr Gordana ODOVIC, redovni
profesor, Univerzitet u Beogradu, Fakultet za specijalnu edukaciju i rehabilitaciju, Srbija;
dr Marina SESTIC, redovni profesor, Univerzitet u Beogradu, Fakultet za specijalnu edukaciju
i rehabilitaciju, Srbija; dr Predrag TEOVANOVIC, vanredni profesor, Univerzitet u Beogradu,
Fakultet za specijalnu edukaciju i rehabilitaciju, Srbija; dr Medina VANTIC-TANJIC, redovni
profesor, Univerzitet u Tuzli, Edukacijsko-rehabilitacijski fakultet, Bosna i Hercegovina

Grafi¢ki urednik: Biljana KRASIC
Lektura i korektura: Natasa NIKOLIC (srpski), Maja IVANCEVIC OTANJAC (engleski)
Dizajn korica: Aleksandar LAZAR

Kontakt: Casopis izlazi &etiri puta godisnje.
Univerzitet u Beogradu, Fakultet za Indeksirano u: SClndeks, Scopus, DOAJ
specijalnu edukaciju i rehabilitaciju Izdavanje ¢asopisa finansira Ministarstvo
Visokog Stevana 2, 11000 Beograd prosvete, nauke i tehnoloskog razvoja

tel. +381 11 2030 720 Republike Srbije.

e-adresa: casopis@fasper.bg.ac.rs -

URL: https:/www.casopis.fasper.bg.ac.rs/ 8tcv (];r;iléf‘nsmp
index.html



http://casopis@fasper.bg.ac.rs

SPECIAL EDUCATION AND REHABILITATION

ISSN 1452-7367 UDK 376
eISSN 2406-1328 COBISS.SR-ID - 136628748
PUBLISHER
University of Belgrade
Faculty of Special Education and Rehabilitation
For publisher

Marina SESTIC, PhD, professor, dean

EDITOR IN CHIEF
Vesna ZUNIC-PAVLOVIC, PhD, professor
University of Belgrade — Faculty of Special Education and Rehabilitation

EDITORIAL BOARD

Vassilis ARGYROPOULOS, PhD, associate professor, University of Thessaly, Greece; Mira
TZVETKOVA-ARSOVA, PhD, professor, Sofia University “St. Kliment Ohridski®, Faculty
of Educational Studies and the Arts, Bulgaria; Sanja DIMOSKI, PhD, professor, University
of Belgrade, Faculty of Special Education and Rehabilitation, Serbia; Nenad GLUMBIC,
PhD, professor, University of Belgrade, Faculty of Special Education and Rehabilitation,
Serbia; José Luis GONZALEZ-CASTRO, PhD, associate professor, University of Burgos,
Faculty of Education, Spain; Aleksandra GRBOVIC, PhD, associate professor, University
of Belgrade, Faculty of Special Education and Rehabilitation, Serbia; Snezana ILIC, PhD,
associate professor, University of Belgrade, Faculty of Special Education and Rehabilitation,
Serbia; Zora JACOVA, PhD, professor, “Ss. Cyril and Methodius* University in Skopje,
Faculty of Philosophy, Institute for Special Education and Rehabilitation, Macedonia; Goran
JOVANIC, PhD, associate professor, University of Belgrade, Faculty of Special Education
and Rehabilitation, Serbia; Svetlana KALJACA, PhD, professor, University of Belgrade,
Faculty of Special Education and Rehabilitation, Serbia; Lelia KIS-GLAVAS, PhD, professor,
University of Zagreb, Faculty of Education and Rehabilitation Sciences, Croatia; Damjana
KOGOVSEK, PhD, assistant professor, University of Ljubljana, Faculty of Education,
Slovenia; Mitja KRAJ NCAN, PhD, professor, University of Primorska, Faculty of Education,
Slovenia; Viviana LANGHER, PhD, associate professor, Sapienza University of Rome,
Faculty of Medicine and Psychology, Italy; Bryan MCCORMICK, PhD, professor, Temple
University, College of Public Health, Pennsylvania, USA; Luka MIJATOVIC, PhD, assistant
professor, University of Belgrade, Faculty of Special Education and Rehabilitation, Serbia;
Gordana ODOVIC, PhD, professor, University of Belgrade, Faculty of Special Education
and Rehabilitation, Serbia; Marina SESTIC, PhD, professor, University of Belgrade, Faculty
of Special Education and Rehabilitation, Serbia; Predrag TEOVANOVIC, PhD, associate
professor, University of Belgrade, Faculty of Special Education and Rehabilitation, Serbia;
Medina VANTIC-TANJIC, PhD, professor, University of Tuzla, Faculty of Special Education
and Rehabilitation, Bosnia and Herzegovina

Layout editor: Biljana KRASIC
Language editors: Nataia NIKOLIC (Serbian), Maja IVANCEVIC OTANJAC (English)
Cover design: Aleksandar LAZAR

Contact: The journal is published four times a year.
University of Belgrade, Faculty of Special | Indexed in: SCIndeks, Scopus, DOAJ
Education and Rehabilitation The publication of the journal is financed
Visokog Stevana 2, 11000 Belgrade by the Ministry of Education, Science and

tel. +381 11 2030 720 Technological Development of the Republic
e-address: casopis@fasper.bg.ac.rs of Serbia.

URL: https://www.casopis.fasper.bg.ac.rs/ | Open Access —
eng/index.html CC BY-SA @



http://casopis@fasper.bg.ac.rs

SPECIJALNA EDUKACIJA I REHABILITACIJA

Sadrzaj

67

89

103

117

133

Obezbedivanje specijalne edukacije u Kini — Karakteristike i izazovi
iz ugla zainteresovanih aktera

Ahmed M. Alduais, Meng Deng

Objektivni indikatori kvaliteta zivota kod osoba s razli¢itim vidnim
statusoms

Ksenija M. Stanimirov, Branka D. Jablan, Luka R. Mijatovi¢,
Aleksandra B. Grbovic

Socijalno poZeljno odgovaranje 1 stavovi prema osobama s
intelektualnom ometenos$cu kod studenata edukacije i rehabilitacije

Milena M. Nikoli¢, Stevan M. Seatovié

Ocekivana podrska porodice i prijatelja roditeljima dece sa smetnjama
u razvoju

Vesna J. Vucini¢, Valentina I. Martac, Marija M. Andelkovié

Govorno-jezicki deficiti kod dece sa selektivnim mutizmom — uzrok,
komorbiditet ili posledice?

Bojana J. Drljan



SPECIAL EDUCATION AND REHABILITATION

Contents

67

89

103

117

133

Special education provision in China — Characteristics and challenges
as perceived by stakeholders

Ahmed M. Alduais, Meng Deng

Objective indicators of quality of life in people with different visual
status

Ksenija M. Stanimirov, Branka D. Jablan, Luka R. Mijatovi¢,
Aleksandra B. Grbovic

Socially desirable responses and attitudes towards people with
intellectual disabilities in education and rehabilitation students

Milena M. Nikoli¢, Stevan M. Seatovié

Family and friends’ expected support to parents of children with
disabilities

Vesna J. Vucini¢, Valentina I. Martac, Marija M. Andelkovié

Speech and language deficits in children with selective mutism —
cause, comorbidity, or consequences?

Bojana J. Drljan



SPECIJALNA EDUKACIJA I REHABILITACIJA UDK: 376-056.26/.36-053.5(510)
2022, Vol. 21, Br. 2, str. 67-88 Originalan nau¢ni rad

DOI: https://doi.org/10.5937/specedreh21-35694
P & P

Special education provision in China —
Characteristics and challenges as perceived by
stakeholders

Ahmed M. Alduais?, Meng Deng®

“ University of Verona, Department of Human Sciences (Psychology), Verona, Italy
b East China Normal University, Department of Special Education, Shanghai, China

Introduction. China provides special education students with the possibility of indirect
enrolment in regular education (inclusion), attendance at special classes and regular
education classes (mainstreaming), admission to special education schools (segregation),
or admission to home education (exclusion). This promising large system of education has
several shortfalls, such as the inadequacy of curriculum, the rivalry between segregation
and inclusion trends, teacher preparation, and parents’ awareness of their children’s
needs. Objectives. In-depth interviews were conducted to uncover these strengths and
shortcomings from the perspective of Chinese stakeholders. Methods. Nine in-depth
interviews were conducted with special education stakeholders in China. Results. Our
findings present a detailed analysis that provides a visual summary of the main strengths,
weaknesses, and suggestions for improvement, as well as specific features relevant to
the Chinese context. Conclusion. The results of our study furthered this discussion by
revealing our participants’ long experience in the field and highlighting some of the
current gaps — curriculum, teacher training, the rivalry between special education and
inclusive education, and the need to increase parents’ awareness of their children’s rights
in advance of a more inclusive society.
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Introduction

Special Education Development in China

The purpose of this study was to examine the conflict and challenges
arising from special and inclusive education in China in relation to inclusion and
segregation. Several studies have been conducted on related topics, including
whether learning in regular classrooms (LRCs) is inclusion or vice versa. There
is considerable uncertainty regarding whether current practices of providing
special education, such as inclusion, mainstreaming, segregation, or exclusion,
contribute to achieving equality, learning, and a sense of belonging for learners
with special educational needs (SENSs) or not.

A key objective of China’s Medium and Long-Term Education Reform
and Development Plan for 2010 to 2020 is to enhance equity and quality for all
students and create a society in which learning is a lifelong activity (UNESCO,
2013). The nation strives to attain moderate prosperity by 2020. The study (Deng
& Guo, 2007) indicates that since the 1980s, efforts have been made to improve
special education services in China through inclusion, in particular LRC. This
approach, however, needs periodic improvement. Furthermore, Deng et al.
(2001) posited that special education has evolved into a viable project in China.
China’s special education system has evolved in a number of ways since 1980,
among which are economic conditions, Confucian tradition, Western cultural
influences, and the social-democratic ideology.

Thus, development in special education remains debatable. Research has
demonstrated several shortcomings in the development of special education
(e.g., Kritzer, 2011, 2012, 2014; Worrell & Taber, 2009). Conversely, some
believe that special education is evolving and becoming a standard model (e.g.,
Pang, 2010).

Challenges

Researchers have also sought to improve special education in China by
identifying areas for improvement. The recommendations made by Ellsworth
and Zhang (2007) include the need to develop special education services
in China in different areas, ensuring that parents have access to information
regarding special education, and providing better teacher training. Yu et al.
(2011) analyzed this issue in more detail, noting that teacher quality and the lack
of national certification limits national special education services, international
collaboration, increased funding, and additional special education undergraduate
and graduate programs. These points were also reiterated by McLoughlin et al.
(2005), who linked the need for such development to the growth and prosperity
of China, making the case that China is at the brink of a new era due to social
forces that will have an indelible effect on the country’s future.
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Further, inconsistent classifications and/or definitions of the special
education population between China and international organizations such as the
World Health Organization (WHO) have hindered the development of special
education in the PRC. Malinen et al. (2013) discussed this in their paper in a
comparative manner. China has defined inclusion criteria as visual, hearing,
language, intellectual, physical, and mental disabilities as opposed to cognition,
mobility, self-care, getting along, life activities, and participation for the WHO.

Further, according to Hu & Szente (2010), the government must
address the problem of limited special education services. They report that
special education services were confined to certain types of disabilities,
such as intellectual disabilities, visual impairment, and hearing impairment,
ignoring other disabilities, such as emotional disorders and speech-language
impairments. According to Huang et al. (2013), since the late 1970s, special
education in the People’s Republic of China has experienced substantial reform
and rapid development. Education for children with severe developmental
disabilities, especially autism spectrum disorders (ASDs), continues to be the
greatest challenge in the field.

Apart from this, and according to Malinen et al. (2012), the development
of special education can also be affected by the attitude of teachers themselves,
in particular the tendency to promote inclusive education. To evaluate this, the
researchers employed the Teacher Efficacy for Inclusive Practices (TEIP) scale,
which considers three variables: efficacy of inclusive education, efficacy in
collaboration, and efficacy in managing behavior. The authors suggested that
future teacher education programs should emphasize the development of self-
efficacy, especially collaboration skills, among teachers.

Suggestions for Development

The formalization of a standard model for special education services in
China is merely a matter of time to certain academics. To cite just one example,
Trube et al. (2013) concluded their qualitative paper on early childhood special
education in China with the statement that education for all and education suited
to one’s needs and potentials are complemented to Chinese philosophy, and the
country has made significant progress in some areas of special education. The
Chinese special education system has levels that vary from one province to the
next and according to the type of disability. It may be attributed to differences in
population density as well as the strategic plans of each province (Holdsworth
as cited in UNESCO, 1993). In support of this, Lytle et al. (2005) asserted that
governments should begin to develop and implement deaf education programs
as soon as possible. Their position was that deaf individuals had limited
opportunities for higher education with limited or no support services, teacher
preparation for deaf people, and few employment opportunities.

Specijalna edukacija i rehabilitacija, 21(2), 67-88, 2022
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The Present Study

The following three research questions were addressed:

1. In what ways do stakeholders perceive the provision of special
education in China?

2. In what ways do stakeholders comprehend the characteristics and
challenges of special education in China?

3. What are some of the ways in which special education services
are provided to ensure curriculum, teacher training, and parents’
awareness are aligned with the needs of learners with special
educational needs?

Methods

As a qualitative study from a constructivist perspective, this study contributes
to a broader understanding of the current state of special education in China through
stakeholders (Jarvinen & Mik-Meyer, 2020; Yin, 2016). Qualitative research, including
the research discussed in this paper, has the advantage of studying the context, which is
the provision of special and inclusive education in China (Tracy, 2020). The remainder
of the section outlines the study design, data collection, procedures, trustworthiness,
ethical considerations, and a description of the data analysis.

Study Participants

Based on the descriptions found in some studies (Bronfenbrenner 1995;
Bronfenbrenner & Ceci, 1994; Bronfenbrenner & Evans, 2000; Bronfenbrenner &
Morris, 2007), the examined topic ‘special education development’ is organized and
operated by the interactions and relationships among different factors within the
microsystem, mesosystem, exosystem, macrosystem, and chronosystem. This can
include leaders and policymakers, special education practitioners, special education
students, parents, society, and even the country’s economy and policy. As a result of the
study’s scope, all these factors cannot be considered. Consequently, a non-probability
sampling method was utilized, involving heterogeneous sampling of school principals
and school practitioners, as well as expert sampling of three special education
academics. The following paragraphs describe the sampling framework (Figure 1) and
the sociodemographic characteristics of the participants (Table 1).

Specijalna edukacija i rehabilitacija, 21(2), 67-88, 2022
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Figure 1

Sampling framework

Theoretical population Accessible population

» Special education leaders * Special education leaders in China
* Special education practitioners * Special education practitioners in
* Special education students China

« Parents

* Society

Sampling frame Sample
* Special education schools leaders « 3 special education schools
* Special education schools principals and leaders
BRCUUENCES * 3 special education practitioners
* Academics * 3 academics
Table 1
Sociodemographic characteristics of participants [
Position Age Gender Experience Location Institution Code
D1.rec.t0r and 60 Male 39 Beijing Special education SES-|
principal school
o Intellectual
Principal 52 Female 31 Beijing disability school IDS-1
Manager 35  Female 14 Beijing Special education SES-2
school
.. Intellectual
Practitioner 38 Male 16 Beijing disability school IDS-2
Practitioner 33 Female 7 Beijing Special education SES-3
school
" Intellectual
Practitioner 30  Female 3 Beijing disability school IDS-3
Assistant 33 Male 11 Wuhan  Public university PU-1
professor
Postdoctoral 29 Male 7 Beijing  Public university =~ PU-2
fellow
Assistant 30 Male 2 Chongging Public university = PU-3
professor
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Design

As part of the study design, the nine interviews were analyzed in five phases
based on a thematic analysis. Based on their views and experiences, principals,
practitioners, and academics provided valuable insight into the current state of special
education in China. This is illustrated in Figure 2.

Figure 2
Thematic analysis study design

Compiling
Disassemnling

Reassembling

Interpreting

Concluding

Data collection

Between 1.05.2019 and 30.06.2019, data was collected in Beijing, China.
Interviews were conducted at three different locations in Beijing: three at a special and
inclusive education school, three at a school for people with intellectual disabilities,
two at a university, and one on the internet. Interviews lasted from 50 to 75 minutes.
Following the signing of consent forms, the interviews were recorded using mobile
phones. Except for the online interview, which was conducted via WeChat, the consent
form was verbally signed. The interview was arranged with four academics, but one
declined to participate, citing a lack of desire to share his experience on the topic.

In accordance with the supervisor’s list of interviewees, the research assistants
and the researcher arranged the dates and locations for the interviews. The participants
signed consent forms before the interview began. Assisting researchers provided them
with the interview questions in Chinese as well.
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Procedures

Data collection was undertaken through in-depth interviews with stakeholders
in special education, primarily the nine interviews. Yin (2018) described in-depth
interviews as “unstructured interviews and intensive interviews” thatare “conversational
in nature” (p. 351). An in-depth interview was chosen to elicit additional information
from the participants and allow them to freely share their experiences and knowledge
about inclusion and segregation, as well as special education in general (Yin, 2018).
According to Yin (2014), interviewing is a valuable method of validating previously
collected data. The primary goal of an interview, he stated, “may be primarily to
corroborate some conclusions that you already believe have been established, rather
than to explore broader, open-ended topics” (p. 179), although the interview process
had the intention of collecting more data than simply validating quantitative findings.

Trustworthiness

We analyzed the nine interviews primarily using content analysis and thematic
analysis (Allen, 2017; Trochim, 2006). A thematic analysis involves various phases that
ensure trustworthiness (Castleberry & Nolen, 2018; Nowell et al., 2017). For this study,
various methods were used to determine trustworthiness. Trustworthiness is defined
by four criteria: credibility, transferability, dependability, and confirmability. Each of
these criteria was examined using a particular method at each stage of thematic analysis,
namely compiling, disassembling, reassembling, interpreting, and concluding. Table 2
shows five phases of establishing trustworthiness and the methods involved.

Table 2

Establishing trustworthiness at the five phases of thematic analysis

Phase Concepts Means Explanation
Credibility Triangulation  Nine interviews were conducted, but the

theme and questions for the interviews were
controlled to allow the verification of the
collected data.

éﬂ Transferability Thick The methods section of this study provides a
g description detailed description of data collection.
§ Dependability Detailed On the procedure section of this study, all the

documentation steps for compiling the data are documented
and explained in detail.
Confirmability Peer checking A total of three special education researchers
and the researcher verified the collected data.

Specijalna edukacija i rehabilitacija, 21(2), 67-88, 2022
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Phase Concepts Means Explanation
Credibility Triangulation  In-depth interviews led to the collection
of too much data. Transcription of the first
interview took too long, resulting in dense
data. Therefore, a decision was made to
o0 transcribe data selectively.
.8 Transferability Thick The procedure and data analysis section
£ description provides a detailed coding and analysis
2 description.
& Dependability Detailed Each step, process, and procedure of data
A documentation disassembly is documented in detail.
Confirmability Peer checking Three researchers participated in the
interviewing, transcription, and translation
into English, and one researcher also checked
the coding of themes and analysis steps.
Credibility The emic Research assistants who assisted the
or folk researcher in data collection were instructed
perspectives of to refrain from changing the questions or
the participants attempting to direct the interview toward a
specific conclusion.
e Transferability Thick A detailed description of the final themes is
= description presented on the data analysis page.
£ Dependability Detailed Each of the steps, processes, and procedures
2 documentation involved in reassembling data are
o documented in detail.
Confirmability Peer checking To ensure the final data was not beyond
the scope of the study, the generated and
emerging themes were compared to the
objectives of the study. This was verified by a
colleague with a similar background.
Credibility Progressive From time to time, the researcher assessed
subjectivity how the analyzed data is supporting or
checks opposing some of the proposed theories. This
. issue has been left as part of the discussion of
s the study, limitations, and future research.
g Transferability Thick Interpretation procedures are detailed in the
3 description section on procedures and data analysis.
= Dependability Detailed We have carefully documented each step,
documentation process, and procedure of data interpretation.
Confirmability Repeated Continual checks are conducted to ensure
checking accuracy.
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Phase Concepts Means Explanation
Credibility Peer debriefing Peers have suggested that the conclusion
should be focused on the relevance and
contribution to the field, society, and country.

o0 Transferability Thick Results are described, analyzed, and

g description explained, while results and conclusions are
= discussed and derived.

5 Dependability  Detailed A detailed description of all steps, processes

documentation and procedures is provided.
Confirmability Peer checking The conclusions are peer-reviewed and reflect
the results of the findings while answering
the study’s questions.

Ethical Concerns

Because most interviewees do not speak English well enough to conduct
interviews in English, the supervisor arranged the interview consent at the beginning.
Prior to the interview, each interviewee signed the consent form. In the ninth interview,
the consent form was verbally approved.

Furthermore, the use of ethics is ensured during interviewing, during which
the visited schools request that the names of the schools and universities be kept
confidential. The names and affiliations of interviewees were also coded upon request.

Data Analysis

It was decided to proceed with the analysis of the interviews in five phases:
compilation, disassembly, reassembly, interpretation, and conclusion. Following
compilation, disassembly, and reassembling of the data, the analysis was arranged in
accordance with the views and experiences of leaders, practitioners, and academics.
Accordingly, the remainder of the analysis is guided by the themes that appeared on
the interview form (See Figures 3 and 4). As well as summarizing and paraphrasing,
selected excerpts were chosen for their relevance to the themes. Throughout the results,
discussion, and analysis of the study, we referred to the interviewees by their titles
(director, principal, manager, special education practitioner, and special education
academic/expert). Therefore, we have replaced the names of the schools and universities
associated with the interviewees (special education school, intellectual disability
school, university in Beijing, university in Wuhan, university in southwest China).

Specijalna edukacija i rehabilitacija, 21(2), 67-88, 2022



SPECIAL EDUCATION PROVISION CHALLENGES IN CHINA

76

“JUSWIULIOAOS INO

woJy d[ay Jo 10] € 103 9A oM
‘Quury Qwes oy} 1y "2Imnd
asaury)) Jo yroddns ayj st
s1y 1, arnjoundnoe Jurpnpour
‘syuaunsnipe edrpowt
9SaUIY)) [BUOHIPEI) QABY M
‘uoryeonpH [erads seury)
JO SOISLIgIORIBYD QATIOULSIP
sopraoid arnyno asauIy)

100[qns s1y) Jo oFpajmouy] pue
S[eLIoJEW YFNOUS dARY J,UOD
oM Inq ‘syI3usIlS [BUON)IPRI}
oABY oA\ "PI[qesIp oy} djoy

03 o1doad 1ay30 0] prey s
0s Anunos 100d € sem euIy)

1doouoo onsruewny

18213 © SI YoIyM Q[oyMm ©

Se pa1apIsuod are djdoad
‘euIy)) UI 9SNeddg "UoneInpy
[e10adg Jo Juswido[oaap oy
10} 9[qeIINS SI JUSWUOIIAUD
[eInyno s;eury) ‘drouwr
SJBYA\ "9910F QAIIIS[[0D oY)
SI 93ejuBApE IOYJOUY ‘pUAI)
Surstwod € sueow Jofew €

ur ojdoad jo roquunu a1e[ ©
Jo asneoag "uonendod a31e

asned SIY) 10§
ojdoad y3nous aaey ued am
Uy ], ‘Surures} SIUOLd) UO

A[peroadsa ‘uonjeonpy [eroadg

J0 juowdo]2Aap ay3 2a0xdwr
pInoys om ‘A[puodag “Spry 10§
JUSWUOIIAUD PIJRIFIUL Ue
9JB219 0} UOIJEONPS PaJeIFAIUL
aaoxdwr 03 padu op

[ediourig

WAISAS

Uo13BINPa 3} 0JUI SJUIPNIS
[1e 91e130)Ul 0} S[OOYDS 010]
uBd JUSWUIAA0S oy ], ‘anbrun
SI WOISAS dAIRIISIUTWPE. oY ],

SOINJO9] SI0W pue
SIUOPNIS AIOW oq [[IM I}
Jet]} 08 ‘urures) SwWos op 0}

s11odxo a10w 300dX0 S1oYIRI],

Op ISNW [00Y9S A} ‘DAIYOE
03 syse} Jeym pajerndns
JUSWIUIIAO0S 9SUIY)) Y}
‘W9ISAS dATJRIISIUTIUPE

a3 Jo a3ejueApE A,

SI1910E9)
K1eurpio jo Sururer) 991AIdS
-o01d oy ur uorzeonps [eroads
JO SOSINOD JUBAD[I 9q OS[E
PINOYS 219Y) PUE ‘UOIIBINPI
Teroads Apms pnoys

91doad a10JA $90IN0SAI

Tedrourxd

[euor}eonps Jo a3e1I0YS  puUB J0)09II(]

soInyeq) anbrun

Sassauyeam UleJN

SYISuans UIRIA

uorstaoid 1op0g

swayIqng

QIMITAIRIUT

‘Sa.nipaf anbiun 3 sassouyvam ‘syr3uas ‘Uo1S1404d L0f JOYSUI2AIS UOIIDLIXD DIVP d]duns

] uo1ponpa p122ds fo snipjg

€ 9an31yq

Specijalna edukacija i rehabilitacija, 21(2), 67-88, 2022



ALDUAIS & DENG 77

Tey} Uo SIpIsqns
[euorjeu 103 oA om Ing
‘u0s1ad oBa 10J JUAIJIP
a1e A9} ‘901AIQS pue
Asuou 10§ S ‘SpIemIdlje
SOJINOSAI PUB UOHBINDI
y3noud poo3 aaey },uop
oM Jng "MOU SOSBD
WwIguoo 03 Ased s,J] "1ey)
Noqe o] B Mouy J.uop |

y3noua [euoissajoid jou
ore Aoy Jng uoneonpy
[erdadg pue jo9lgns oy ur
PunoIZNoRQ dARY SIAYOLI)
uoreINpa pajeI3auy oM
Se SoLIeA Jey) Ing "spasyl
oy} 100w dousLadxd pue
Spunoigyoeq UOLINPI
(SIDYOLI) UOI)BINPS
[eroads ‘ojoym e uQ

“S[00Y9S JUQIQYIP
Suowre 0ouaIYyIp 93Ny B
SI 9J9Y) PUY "S[OOYDS U0
spuadap jey) Ing "spaou
o} 390w spIy [e10ads 10§
aaey Koy 1By A INOYJIP
AJ1Ba1 5 )1 9sneOdg 958D

spunoi3yoeq [euorssojord yum
srediourid pue s19yoe9) poo3 sarmbar
Tey) 9sneodq "WN[NOLLIND Poos
9SIAdP 03 JNOYJIP S, AYm SJey ],
“WN[NOLLING POOT UBAW SIAYOELD)
P0o0S3 uIy} | ‘pIEpuL)s PayIun aJouw
® poau Ay} pue puryeq Sur3se| are
S[OOYJS MU SWIOS JNg “WNNILLIND

9} JOU S,}1 MOU IO} Sy JB3IT dARY ApPBAI[R S[OOYIS POOS WOg

Tedrourig

PaAIOO9p 9q 0}
Asea are sjuared ‘a10jo1oy)
‘anoxdwr ued AJuo ‘parno
9q J0U UBD SI[ILISqO
Auew o€} U] "woay)
9)BONPI 0} MOY pUE SI
warqoid oy Jeym Aoexs
mouy 3.uop £ayy ‘.uop
syuared awos Jnq ‘spadu
[eUOIBINDS S,UDIP[IYD
119y mouy syuared JSON

judjedwos pue urAo]
9uaned are Loy} se Suof se
‘payrenbun jou are Aoy
g ‘y3nous juojodwod

9q Jou Aewl oyMm ‘sIooBd)
ure) 0} SI I9Juad douepIng
uoryeonpa [eroads

Ino jo esodind oy,

st J0J JYS1I SAem[e ] usem

Wn[NOLLIND [BUOIJEU d) PUB ‘IOJ JIem
1,UP[NO OM YOIYM ‘S 00QIX} UMO INO

uaIp[Iyo [euondooxd  9j01m om 0 “Ajjeonoerd oI [rews
JO SpOJU 9} J99W 0} Sem UONEInpd [e19ads 0} 90ULBAI[AI Y}
y3noud jou [[is STy Ing Ing ‘(10 ul ueSoq WI0OI WNNILLIND

‘paaoIdur 9q [[14 UOLJENIIS
SIY} ‘WOO0ISSE[O 90IN0SII
SIY) JO UOIONIISUOD AU}
[im Jng "sjooyos Jendox
ul jou jnq ‘paiojre) aq 03
Spodu uoryeonpa [eroedg

JO pUNOI Mou Y "uoneonpa [erads
Jo o3eys [enrur oy ur 9o 1eaId

& paAe[d ‘owur) ey} Je B[NOLLIND

pue $300Qq1x3) Ul paqrIosard arom
[OIYM ‘UOIBPIB)AI [BIUSW 3)eIopowl
UM USIP[IYD 10 sauropIns oy,

Tedrourad
pue 1030011

[PAS] OTIOU0d
pUE SSAUATEME SIUAIR]

uoneoyijenb s1oyoed],

uorsnjoul
pue uoneonps Ien3oy

u3Isop wNNoLLINY)

swayIqng

QIMIIAIIU]

1] uonponpa [p122ds Jo snivig

‘u01s140.1d UOIVINPS 241SN]OUL PUD [122dS JO JUIWAO]2AIP DY) A0f SDAAD PaPIIU A0f JOYSUDDADS UOIID.IIXD DIVP 2]dUDS

p 9an31q

Specijalna edukacija i rehabilitacija, 21(2), 67-88, 2022



78  SPECIAL EDUCATION PROVISION CHALLENGES IN CHINA

Results

Status of special education

Special education status was analyzed through factors related to the
development of special education development in China, including suggestions
for better provision, main strengths, main weaknesses, and unique features
characterizing special education in China.

Results overview

Ten questions guided the discussion throughout the interview, but open
discussion within these topics was also allowed. First, two questions asked
the participants to tell a personal story about their motivations for working in
special education. There were two administrators who moved from teaching
to administration compared to the director and principal with 39 years of
experience who was assigned. As reported by three practitioners, their
reasons seemed to be like those reported by three academics, who also stated
they chose to work in special education because of its challenges and because
they believed it would offer a better job, except for the assistant professor with
two years of experience in this field, who stated that he was mandated to work
in this field.

The remaining questions addressed providing better special education,
the strengths of special education in China, its weaknesses, and the unique
characteristics that characterize special education in China. For each of the
above four aspects categorized in the interpretation section, the interviewees
stated several suggestions and factors (See Figure 5). As a follow-up to the first
part of this topic, the second part focused on four different aspects: curriculum
design, regular versus special education, the qualification of teachers, and
lastly, parents’ awareness and socioeconomic background (See Figure 6).

Characteristics of special and inclusive education

Better provision suggestions

Several suggestions were proposed by the participants towards better
provision of special education (See Figure 5). These suggestions seem to be
variable, but, interestingly, most participants think that most of them could be
resolved through laws, policies, and regulations of special education.
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Strengths

The participants also reported many factors as the main strengths of the
current special education state. Although minor contradictions are observed
between the suggestions for better provision and main strengths (e.g., spending
more on special education and being funded), the rest of the factors seem logical
and match the current state of special education in the nation.

Weaknesses

To balance the elicited views from the participants and reach a
comprehensive overview of special education development, the participants
were also asked about the main weaknesses of special education. They expressed
their concerns about different aspects. Interestingly, some of the participants
indicated that there was more bias to regular education when it came to inclusive
education. This could indicate an emerging pattern of special education that
special education personnel tend to promote special education (segregation)
instead of inclusion to keep their privileges which might be vanishing when
merged with inclusive education.

Unique features

The participants were encouraged to discuss any features they thought
might be unique to China. A significant view here is that the existence of special
education contradicts the tendency towards inclusive education. Although
this point was discredited by some participants who argued the relationship
between special education and other forms of education was parallel. In other
words, special education serves regular education by attempting to decrease the
severity of disability level and then transferring students to regular education.

In short, the analysis of suggestions for better provision, main strengths,
main weaknesses, and unique features in China’s special education indicated
a standard special education system manifesting pluses and minuses and
country-specific features. The major argument is that enough laws, policies,
and regulations do exist, but they are not accurately implemented. Another
argument is that specific policies related to each province and the central fund
for under-developing areas should be made towards a balanced and national
special education system.
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Figure 5

Status of special education [

l Better provision ]

«» More people should study special education.
«¢ Training for regular education teachers.
< Improve inclusive education environment.
«»+ Flexible special education provision.
++ More specific policies related to work, dropouts.
< More awareness for including them in the outside world.
< Needs more time to reach better services.
<+ School environment, resources, and salaries;
+» Top-down approach and teacher training;
¢ Specific policies for rural areas;
« Informatisation of special education services mainly curriculum; and
+»+ More spending on special education.
1

[ Main strengths

v Clear goals for the school to be achieved. v’ Parent are involved more.

v’ Large population means more creativity. v Involving welfare organization.
v’ Humanistic and holistic approach. v’ Overseas exchange increasing.
v Efficient laws and regulations; v Solidarity to achieve better.

v’ More money is spent; v’ Free special education service.
v" More teachers are employed; v Beijing funded; and

v Large yet comprehensive special education system; v" Being a socialist system.

v' More colleges and departments are opened;
v' More schools are built based on population;

1

[ Main weaknesses ]

X Training for teachers by experts. X Poor acceptability of exceptional students.
X Materials and knowledge of the subject. X Quality of special education teachers.

X Not having the same national level. X Teaching methods and curriculum.

X More professional training. X Different economic development level.

X Need more funds. X More preference to regular education; and
X Large population and limited resources. X The elite education system.

X Teacher resources shortage.
X Low salaries.

[ Unique features ]7‘
|

» The administrative system can force integration;

» Government and culture;

» Province-based school system;

» Large population generally and large special education community;

» Adopting other developed special education systems;

» Traditional view that existence of special education school means no ned for integration; and
» Poor preschool special education system.
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Challenges manifesting the status of special and inclusive education

Further analysis of the status of special education included other factors.
While education is currently developing, more efficient and effective efforts
should be put into developing special education in China because the designed
curriculum does not match the needs of special education and inclusive
education, inclusive education is negatively impacting regular education,
teachers of special education and mainly those of regular education are not
well-trained to teach special education in inclusive education classrooms, and
parents do not have enough awareness about the needs of their children with
special needs and are not financially prepared to meet their needs, wants and
demands.

Curriculum

First, more efficient and effective efforts should be put into developing
special education in China because the designed curriculum does not match
the needs of special education and inclusive education. Although the flexibility
of curriculum design matches the learners’ different needs, it is still seen as a
major weakness of the current curriculum of special education including all its
categories.

Inclusive education impact on regular education

Additionally, inclusive education negatively impacts regular education.
Despite this, “IDS-3” argued the other way claiming, that academic
performance is the main factor, so there is no impact on regular education, and
“PU-3” claimed that “this is not limited to China; it is a worldwide problem
yet relative”.

Teachers of special education and inclusive education

Also, more efficient and effective efforts should be put into developing
special education in China because special education teachers and particularly
regular education teachers are not well-trained to teach special education
in inclusive education classrooms. Others think that “teachers of inclusive
education need more training” and that “special education teachers are relative,
but inclusive education needs standardization” (SES-1; IDS-1).
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Figure 6
Status of special education 11

H Curriculum design ]

«+ Gap between national curriculum and schools’ curriculum.

< Lack of practical national curriculum;

+ Relatively practical curriculum—doesn’t meet all needs;

+¢ The teacher designs based on the student’s needs;

«» National based curriculum and school-based curriculum;

«» Merging teaching and rehabilitation;

« Limited resources supporting the curriculum;

«¢ Poor design even in the developed cities and provinces;

«¢+ The national standards do not consider severity level of disability;
¢ Quality of curriculum is relative based on the province and even the school; and
+« Below average inclusive education curriculum.

[ Regular education vs. inclusion ]—*

v" Gap between two forms of education.

v' The gap is relative based on the school;

v' The curriculum in particular is more matching regular education classes;

v' In some cases, there is special curriculum for inclusive education;

v" The two systems are different, and inclusion does not seem to be reasonable;
v' Academic performance is the main factor so there is no impact;

v Inclusion is positive but neither teachers nor curriculum are prepared well;
v' A few textbooks are specially designed for inclusive education; and

v This is not limited to China; it is a worldwide problem yet relative.

[ Teachers’ qualification ]

» One purpose of special education school is training teachers;

» Generally, they all meet the needs except that for inclusive education they are not professional;
» It is based on the school, so it is relative;

» They are qualified except that they work under pressure for shortage of teachers;

» They are well trained and have many opportunities to develop their teaching skills;

» Post-service training is for teachers with different majors;

> At university level, they are included and have special curriculum and recruitment;

» Teachers of inclusive education need more training; and

» Special education teachers are relative, but inclusive education needs standardisation.

[ Parents’ awareness and economic status F

» Parents’ awareness is relative towards their children’s’ needs;

» Both awareness and economic status are relative;

> Parents are aware of the needs even by feeling and education do not affect their awareness;

» They have average awareness;

» It is relative and the problem is spending time with them other than spending money on them;
» Awareness seems to be more for high grades (i.e., middle, and high school);

» They have poor awareness especially of choosing the most appropriate service for their kids;
» Parents lack ambitions for their children and their ultimate hope seems to be having a place to
take care of their disabled kids; and

» Both parents’ awareness and economic status are relative.
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Parents’ awareness of the needs of their children

Finally, parents do not have enough awareness about the needs of their
children with special needs and are not financially prepared to meet their needs,
wants, and demands. On the other hand, some disagree and believe that “they
have poor awareness especially of choosing the most appropriate service for
their kids” and “parents lack ambitions for their children and their ultimate hope
seems to be having a place to take care of their disabled kids” (PU-1; PU-2).

Thus, while special education is leveling up to match the needs of the
special education community and build a harmonious and productive society,
more efficient and effective efforts should be put into developing special
education in China.

Discussion

By conducting the current study, the authors sought to explore the current
state of special education and inclusive education in China. These characteristics
and challenges were explored through interviews with stakeholders. The
findings of this study offered a comprehensive view of the special education
system in China that contributed to a deeper understanding.

The findings include the following: 1) the various methods of providing
special education are valuable, however further reforms are needed, including
increasing salaries, issuing specific policies for developing and underdeveloped
areas, 2) the current system has several strengths, such as parents’ involvement,
government funding, and more employment of teachers and staff, 3) the current
system has several weaknesses, including the lack of training for teachers, gaps
between provinces and cities, and parents’ preference for regular education, 4)
the Chinese context is unique due to compulsory integration laws, provincial
school systems, and a large population.

Furthermore, they include other factors that must be addressed for the
special education system to be improved. These include: 5) the curriculum does
not match the needs of special education and inclusive education, 6) inclusive
education negatively impacts regular education, 7) most special education
teachers do not have the appropriate training to teach special education in
inclusive education classes, and 8) parents are not adequately informed about
the needs of their children with special needs, and they are not financially
prepared to meet those needs.

The results of this study are consistent with recent research on special
education and inclusive education. Several studies have reported significant
progress in the provision of special education services in China (Alduais, 2020;
Alduais et al., 2019; Alduais & Deng, 2019). Additionally, other studies have
highlighted the current challenges of inclusive and special education described
in our study, which increase during the pandemic outbreaks (Jia & Santi, 2021),
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teacher conflict when transitioning into inclusive classes (Xie, Deng, & Zhu,
2021), and social support to inclusive education teachers (Xie, Deng, & Ma,
2021).

Several interpretations are possible to further comprehend the above
findings. First, the existence of four types of special education, including direct
inclusion in regular education, mainstreaming, segregation, and exclusion,
indicates the existence of well-established legislation, laws, and policies. The
parents of children with special educational needs have four options to enroll
their children. Although these options are not fully optional for parents, as
they depend on the enrolment procedures and the decision of the school after
initial screening, these four options are continuous. Therefore, learners who
are categorized as having minor problems are required to participate in the
regular education system. Those reported as having minor difficulties, but
still hindering their enrolment in regular education, are recommended to take
mainstreaming classes before returning to regular classes. Special education
schools are provided for those who have major disabilities (i.e., segregation).
According to their progress and recovery, they may be transferred to either of
the first two options. The most severely disabled children who cannot attend
special education schools are excluded and provided with home education (i.e.,
exclusion). Therefore, it is evident that a large system of education with different
forms of provision would require many staff, facilities, and costs. This would
result in some shortcomings.

Second, the curriculum plays a crucial role in the development of any
educational system. There appears to be confusion on two levels: first, there
is no national curriculum, although there are national guidelines and policies.
Secondly, the curriculum for special education, and more importantly, inclusive
education, is not standardized. It is problematic for teachers and students alike
to use the regular education curriculum for inclusive education. Thus, a third
interpretation is that the expansion of special education could have a negative
impact on the promotion of inclusive education. Like the impact of inclusive
education on regular education, it impacts regular education via teachers who
are not prepared to run inclusive classes or learners who are not prepared
psychologically and socially to accept such an inclusive environment.

Fourth, parents must understand the needs of their children with special
needs to ensure their future success. Although the evidence we collected
indicated that parents in China are aware of these needs, whether educational,
social, or psychological, the evidence also includes opposing views. It is also
pertinent to note that the degree of awareness depends on the economic level
and educational level of the parents. In rural areas, parents often choose to leave
their children at home and limit their education to basic courses (primary school
level) due to the cost of caring for such children.
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In light of these interpretations, at least two implications are possible. A
first step for the Chinese government would be to shift the development level
for special education and inclusive education from quantity to quality and from
macro to micro level. In other words, there should be more specific policies and
more money allocated to bridge the gap among the various provinces in China.
It is pertinent to establish specific policies for inclusive education classes and
ensure that regular education teachers are ready to teach inclusive education
classes. Secondly, the government spends a great deal on special education,
which allows them to run a quadripartite system. A powerful economy, many
people, a sophisticated educational system, and many persons with special
education needs make this a compelling case. However, the current situation
should also continue to advance the provision of services for special education,
including the training of teachers.

Limitations

In this study, we explored the current state of special education and
inclusive education provision in China from the perspective of stakeholders.
This study does, however, have some limitations. First, it would have been more
credible if parents of both special education and regular education students,
and regular education teachers, had been included in the study. In addition,
if stakeholders from the four provision methods were included: from regular
education schools, inclusive classes, mainstreaming classes, and special
education schools, the generated views would have had a greater likelihood of
being substantiated.

Conclusion

The findings of this study uncovered the experiences and opinions of
Chinese stakeholders concerning the characteristics and challenges of special
education in China. Our study found that the current provision methods are
comprehensive, but they need to be refined and standardized across the country.
Several laws and policies need to be enacted by the government to address
reported shortcomings in the curriculum, teacher training, gaps between the
four forms of education, parents’ awareness, and their socioeconomic standing.
These challenges are present in any setting, let alone a country with such a large
population as China. However, it becomes more evident when we consider that
learners with Special Educational Needs have the right to live a quality life,
learn, and belong to the world.
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Obezbedivanje specijalne edukacije u Kini — Karakteristike 1
izazovi iz ugla zainteresovanih aktera
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Uvod: UcCenicima s posebnim obrazovnim potrebama u Kini pruza se moguénost
indirektnog ukljuéivanja u redovno obrazovanje (inkluzija), pohadanja specijalnih i
redovnih odeljenja (mainstreaming), upisa u specijalne skole (segregacija) ili pohadanja
kuéne nastave (ekskluzija). Ovaj obecavajuce glomazni edukativni sistem ima nekoliko
nedostataka, kao Sto su: neadekvatnost kurikuluma, suparni§tvo izmedu trendova
segregacije i inkluzije, priprema nastavnika i svest roditelja o potrebama svoje dece.
Ciljevi: Sprovedeni su dubinski intervjui kako bi se ustanovile sve ove jake strane i
nedostaci iz perspektive zainteresovanih aktera u Kini. Metode: Realizovano je devet
dubinskih intervjua sa razli¢itim akterima u oblasti specijalne edukacije u Kini. Rezultati:
Dobijeni nalazi su prezentovani kroz detaljnu analizu kojom je obezbeden vizuelni
pregled glavnih snaga, slabosti, predloga za poboljsanje aktuelnog stanja, kao i specificnih
karaktersitika relevantnih za kineski kontekst. Zakljucak: Rezultati istrazivanja su dali
doprinos razmatranju ove teme otkrivanjem dugogodi$njeg iskustva aktera u oblasti
specijalne edukacije i isticanjem nekih od trenutnih nedostataka — kurikuluma, pripreme
nastavnika, suparniStva izmedu specijalne i inkluzivne edukacije, kao i potrebe da se
poveca svest roditelja o pravima njihove dece u smeru izgradnje inkluzivnijeg drustva.
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Objective indicators of quality of life in people with
different visual status
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Introduction. Quality of life is a broad and complex construct. World Health Organization
refers to it as an “individual’s perception of their position in life (...) in relation to their
goals, expectations, standards, and concerns”. Reduced visual functions have a negative
impact on the overall individual’s functioning. Difficulties in accessing visual information
and problems in orientation and mobility create significant limitations in performing
daily activities and lead to diminished opportunities for education, work, social
participation, and leisure. Limited participation in the aforementioned areas with lower
social interactions have a negative impact on the individual’s quality of life. However, it
is unclear whether this construct of people with visual impairment is compromised due
to reduced ability to perform daily activities or due to difficulties in establishing social
interactions. Objectives. In an effort to indicate the consequences of visual impairment
on quality of life, the goal of this research was to determine the objective quality of life in
adults with different visual status when controlling the age. Methods. The Comprehensive
Quality of Life Scale was used to evaluate the quality of life. The sample consisted of 175
people — 92 participants with visual impairment and 83 participants without structural or
functional problems in the visual system. Results. Results of eight one-way ANCOVAs
indicated a significant effect of visual status on Objective quality of life in total (p <.001)
and on its four domains: Material well-being, Health, Productivity, Place in Community.
Conclusion. The effects of different visual status on the observed construct revealed
when age as a variable is controlled.
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Introduction

Expression quality of life (QoL) was first used in the middle of the 20th
century by politicians who promised voters that they would improve their
quality of life by improving socio-economic status (Sheppard-Jones, 2003,
as cited in Stanimirov, 2016). Over the past decades, the concept of QoL has
changed. In the beginning, this concept was observed in the context of satisfying
basic needs: possession of shelter, food, clothes. However, with the economy
strengthening, this notion expanded and included the pursuit of happiness and
attainment of general well-being (Yusoff, 2020). The next step was to consider
health status, i.e., introduce the concept of health-related QoL. However, this
construct is much broader than the conditions of housing, material resources, or
health (Stanimirov, 2016; Stanimirov et al., 2014).

Quality of Life Concept

There is no single universally accepted definition of QoL, although there
were many attempts to define this construct and relate it to different meanings
such as: happiness, life satisfaction, well-being (Trillo & Dickinson, 2012).
However, its meaning depends on the context it is used in (Jones et al., 2019).
The World Health Organization (WHOQOL group, 1995, p. 1405) refers to the
concept of QoL as an “individual’s perception of their position in life in the
context of the culture and value systems in which they live and in relation to
their goals, expectations, standards, and concerns”.

“Overall”, “global” or “general” quality of life, is abroad, multidimensional
construct created by the interaction of several domains, which include physical
(disease symptoms and medical treatment), functional (self-care, activity level,
daily living activities), social (contacts and interpersonal relationships) and
psychological domain (cognitive functions, emotional status, well-being, life
satisfaction, happiness) (Trillo & Dickinson, 2012; WHOQOL group, 1995) as
well as an economic and political domain (Revicki et al., 2000). Depending on the
desired generalization level, the number of QoL domains varies. In the literature,
the most often listed domains are: interpersonal relationships, participation in
society, personal development, physical, material, and emotional well-being,
self-determination, (basic) rights, environment, family, rest and recreation, and
security. The World Health Organization group in charge of the quality of life
assessment (WHOQOL group, 1995) as key domains of QoL identifies: physical
and psychological health, independence level, personal beliefs, social relations,
and individuals’ attitude towards the important environmental aspects. Felce &
Perry (1995, as cited in Verdugo et al., 2012) proposed a QoL model in which
domains were ranked in the order of importance: physical, material, social
well-being, development and activity, and emotional well-being. Certainly, the
number of domains is by far less important than the fact that their set should
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represent a complete construct of QoL (Verdugo et al., 2005, as cited in van
Hecke et al., 2018).

Verdugo et al. (2005, as cited in Verdugo et al., 2012) believe that the QoL
domains relate to the sense of personal well-being. Schalock (2004, as cited in van
Hecke et al., 2018) agrees with them, saying that the term QoL “domain” refers
to a set of factors that make up overall well-being. Surely, quality of life should
be viewed as satisfaction in the life domains that are especially important to an
individual (American Occupational Therapy Association, 2020). With regard
to that, QoL can be viewed objectively and subjectively. The two-dimensional
character of the QoL concept refers to generally accepted standards in the social
discourse of a person’s life (objective dimension), as well as the level of personal
satisfaction in different domains by their significance (subjective dimension)
(Cummins, 1997). Additionally, this construct should not be considered a static
characteristic because social standards or personal satisfaction may change over
time (Moons et al., 2006).

Impact of vision impairment on quality of life

Reduced visual functions have a negative impact on the overall
functioning of the individual. Difficulties in accessing visual information,
together with problems in orientation and mobility, have significant limitations
in performing daily activities (Jablan et al., 2016) and lead to diminished
opportunities for education, social participation and work (Ejiakor et al., 2019;
Khorrami-Nejad et al., 2016; Yibekal et al., 2020). Various issues are related to
the education of visually impaired learners. For example, they require specific
strategies that address their unique learning needs, especially difficulties in
acquiring literacy (Grbovic et al., 2022; Lange et al., 2021). If we focus on the
social aspects, the limitation of this sensory system is associated with restrained
social integration and required higher support levels (Brown & Barrett, 2011).
Besides that, visual impairment has markedly negative effects on the level of
independence in performing everyday activities, such as going to store, caring
for children, taking care of oneself and the household, using public transport,
engaging in leisure activities, etc. (Stanimirov et al., 2020). Undoubtedly, daily
living activities can be major obstacles for people with visual impairment since
they are unable to carry them out, or need support from family members to
accomplish them (Jones et al., 2019). Besides difficulties with functioning in
different life aspects, visual impairment is often associated with emotional
problems and the occurrence of depression and anxiety (Giloyan et al., 2015;
Nayeni et al., 2021), as well as poorer overall health, which are especially
frequent in people with moderate to severe visual impairment (Crews et al.,
2016; Elsman et al., 2019). All of the above can lead to a diminished sense of
personal well-being.
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Limited participation in educational, professional, daily, and leisure
activities along with lower social interactions have a direct negative impact on
the individual’s QoL (Brown & Barrett, 2011; Gyawali et al., 2012; Komolafe,
2016; Lin & Yu, 2012). However, it is still unclear whether the QoL of people
with visual impairment is compromised due to reduced ability to perform daily
activities or due to difficulties in establishing social interactions (Brown &
Barrett, 2011; Jones et al., 2019; Lin & Yu, 2012). Furthermore, there is the
possibility that QoL can be influenced by some additional, nonvisual factors:
differences in economic status, lifestyles, cultural values, health care system
availability, physical and mental health (Trillo & Dickinson, 2012). Thus, it is
clear that the effects of visual impairment on QoL vary across communities,
cultures, and locations and are reflected in the individual’s economic, social,
and psychological life (Khorrami-Nejad et al., 2016).

One of the important factors that may affect QoL among both the general
population and persons with disability is age. Several studies found a negative
correlation between QoL and aging (Brown & Barrett, 2011; Cwirlej-Sozanska
et al., 2018; La Grow et al., 2013). Aging in people with disabilities means that
there is a necessity to optimize interventions to help them maintain or improve
the level of their QoL, which may imply some discrepancies in QoL between
this group and the general population. In an effort to indicate the consequences
of visual impairment on QoL in our country, this research aimed to determine
the objective QoL in adults with different visual status when controlling the age.

Method
Participants

The sample consisted of 175 people of both genders, aged 19 to 65 (M = 35.19,
SD = 10.65), with different visual status. Based on the degree of visual deterioration,
two groups of participants met the WHO criteria (WHO, 2020) for visual impairment:
blind (n =46, M =34.09, SD = 12.36) and those with low vision (n =46, M = 36.11, SD
= 8.95). The third group consisted of 83 participants (M = 35.29, SD = 10.56) without
structural or functional problems in the visual system. The excluding criterion for
the sample formation was the presence of additional disorders or impairments that
could impact QoL, for example, intellectual or physical disability, hearing impairment,
serious health or psychiatric conditions.

The results obtained using the chi-square test showed no statistically significant
differences between the participants with regard to gender, i.e., males and females were
equally represented in all three categories of the participants (3> = 3.19, df =2, p = .20).

Procedure

The research was realized among members of the Association of the Blind,
Belgrade, and the Association of the Blind, Vojvodina. Verbal consent was given by
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92 members, after which an individual interview was arranged. A telephone interview
was organized for 30 participants who were prevented from coming in person. Sighted
participants were found through personal contacts, and this subsample was formed
by a snowball method. All participants were guaranteed anonymity and the use of
data solely for scientific purposes. Also, it was emphasized that they could cancel their
participation at any time.

The researcher read the statements and questions to the participants with
visual impairment and wrote down their answers. There was no time limit, and the
participants could ask for assistance with any question they did not fully understand.
As for the sighted participants, they filled out the questionnaire by themselves in an
online form.

Instruments

A questionnaire was constructed for the purpose of this research to collect
sociodemographic data on the participants (gender, age, level of education, work status
and degree of visual impairment),

The Comprehensive Quality of Life Scale, 5th Edition (ComQol-A; Cummins,
1997), was used to evaluate quality of life. This scale was designed for use with the
general adult population for assessing two dimensions of quality of life — objective and
subjective. The instrument consists of seven domains (for each of the two dimensions):
material well-being, overall health condition, productivity, intimacy, safety, place in the
community, and emotional well-being. Each of the domains is represented by three items,
and the participants gave their answers on assertion on a five-point Likert scale. The
results are obtained by adding up three corresponding raw scores for each of the seven
domains, and the total score of the objective QoL is formed following the instructions
from the instrument guidelines. The scale has good internal consistency with Cronbach’s
alpha values of .84 (Cummins, 1997). A part of the Questionnaire that evaluates quality
of life based on objective criteria had acceptable internal consistency (o = .51).

Statistical data analysis

Descriptive statistics techniques were used to show central tendency and
variability measures. One-way univariate analysis of covariance (ANCOVA) was used
to examine the differences among the participants after controlling the age. Data were
analyzed using the statistical software package SPSS, version 21.

Results

The participants’ objectively perceived quality of life was analyzed
using the Comprehensive Quality of Life Scale. Since assumptions for using
multivariate analysis of covariance were not met, a series of one-way univariate
analyses of covariance (ANCOVA) was applied to examine the differences
in objective quality of life aspects between low-vison, blind, and sighted
participants after controlling the age.

Specijalna edukacija i rehabilitacija, 21(2), 89-102, 2022



94  QUALITY OF LIFE OF VISUALLY IMPAIRED

Descriptive measures (means and standard deviations) for three groups,
along with adjusted means and standard errors for QoL domains and ANCOVA
results, are displayed in Table 1.

Table 1

Descriptive statistics QoL domains (adjusted means and standard errors after
controlling the age) and ANCOVA results

QoL domain Visual status M SD M, g SE (2’11:72) p n2
Material qu vision 62.14 1135 62.12 167
well-being B.hnd 63.04 872 63.07 129 371 .026 .042
Sighted 67.37 1316 6737 144
Low vision 73.19 859 7345 1.27
Health Blind 66.12 8.68 6581 1.28 12347 <.001 .591
Sighted 91.87 1149 9190 1.26
Low vision 58.57 13.34 5838 197
Productivity Blind 5447 1492 5470 220 6.00 .003 .066
Sighted 6342 1418 6340 1.56
Low vision 7645 18.62 7670 2.5
Intimacy Blind 75.00 2041 7470 3.01 34 1 004
Sighted 7731 1542 7134  1.69
Low vision 82.07 8.60 8229 1.29
Safety Blind 84.60 12.17 8434 179 2.00 14 023
Sighted 80.22 1246 80.25 1.37
Emotional quvision 68.12 1777 68.01 2.62
well-being B.lmd 6522 1535 6535 226 129 28 015
Sighted 63.15 1647 63.14 181
Place in LO.W vision 1497 471 15.03 0.70
. Blind 1272 541 12,65 080 734 .001 .079
communlty  gioped 1178 417 1179 046
Objective qu vision 68.53 6.61 68.60 097
QoL — total B}lnd 6578 727 6570 107 9.66 <.001 .102
Sighted 70.86 586 7087 0.64

A series of eight one-way ANCOVAs were conducted to compare the
domains of objective quality of life and objective quality of life in total between
three groups of participants with different visual status (low vision, blind, and
sighted), controlling the participants’ age. Results displayed in Table 1 indicate
significant effect of visual status on Objective QoL in total (p < .001) and on
four domains of objective quality of life: Material well-being (p = .026), Health
(p <.001), Productivity (p = .003), Place in Community (p = .001). According
to partial Eta squared value (n? = .591), the participants’ visual status has the
strongest (but moderate) impact on health as a quality of life domain. In other
cases, size effects should be considered small since partial Eta squared values
vary from .042 to .102.
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In cases where F statistics were significant, Bonferroni post hoc tests
revealed how three groups of participants differ in each quality of life’s domain.
Comparing the means adjusted for age showed a significant difference in
Material well-being scores between sighted and low vision participants (p =
.047), with higher scores in the group of subjects without visual impairment.
Previously it was pointed out that visual status among all quality of life aspects
strongly influenced health. In this domain, sighted participants have significantly
higher scores compared to low vision and blind groups (p = .001). The health
of participants with visual impairment also differs regarding the severity of
the impairment: blind people have significantly lower scores than those with
low vision (p <.001). In the domain of Productivity, significant differences are
observed between sighted and blind participants (p = .003) with lower scores
in the group of the blind. Interestingly, visually impaired participants evaluate
their place in the community higher than sighted participants. In this quality of
life domain, significant differences are observed between low vision and blind
participants (p = .045) as well as between low vision and sighted participants
(p = .001), with the highest in the group of low-vison and the lowest in sighted
participants. Finally, when it comes to the general measure of objective quality
of life, post-hoc test revealed a significant difference between blind and sighted
participants (p < .001), with higher scores in the latter.

Discussion

According to WHO (2020) and The International Classification of
Diseases 10th Revision (/CD 10; WHO, 2010), 285 million people around the
world have visual impairment (blindness or low vision). Almost 30% of people
with visual impairment are within economically active population. Still, the
majority of them are older than 60 years, which means that visual impairment
is a common and depleting health problem among adults. With the tendency of
global population aging, the number of vision loss cases is expected to continue
rising (Ejiakor et al., 2019; Jablan et al., 2016).

In the context of QoL, visual impairment leads to restrictions in many
daily living aspects and has significant negative effects on many QoL domains
(professional, functional, and social life, as well as physical and emotional well-
being). These findings are supported by the fact that older people with visual
impairments (especially those with a greater degree of impairment) have lower
scores on instruments that assess QoL compared to peers who do not have
visual impairment (Brown & Barrett, 2011; La Grow et al., 2013). However,
some studies have not found a negative impact of visual impairment on QoL.
Adigun et al. (2014) state that most of their participants with visual impairment
(almost 80%) have good overall quality of life. Results of studies in this field
are not consistent, especially when it comes to data on differences between QoL
and the degree of visual impairment or observed QoL domains, i.e., although
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general QoL may be perceived as good, some differences in individual domains
can exists. Our study shows statistically significant differences between blind
participants and participants without visual impairment, which confirms the
tendency of deteriorating QoL with decreasing visual abilities. However,
in our research, there are no statistically significant differences in objective
QoL in total between blind participants and those with low vision, which is
surprising since many studies point out that blind people face serious autonomy
and independence difficulties (orientation and mobility difficulties included)
(Adigun et al., 2014; Jablan et al., 2016). Even though Finger et al. (2011) stated
that mild visual impairment could lead to lower QoL, the absence of statistically
significant differences between people with low vision and people without
visual impairment in our research does not confirm that. Findings like this can
be explained with the “disability paradox” — a term proposed by Albrecht and
Devlieger (1999). This term refers to the situation where people with disabilities
tend to report high quality of life, despite the fact that disability degrades many
aspects of living. They tend to perceive their social world as structured and
understandable, consider that they have enough resources to face everyday
problems they encounter, and, in the end, they find the motivation to manage
disability (Vuleti¢ et al., 2016).

According to scores obtained on the Comprehensive Quality of Life
Scale, this research determined a significant effect of visual status (blindness,
low vision, and no visual impairment) on four (out of seven) aspects of
objective quality of life: Material well-being, Health, Productivity and Place in
Community, and visual status has the strongest impact on Health as the quality
of life domain. This practically means that, in everyday life, participants from
the general population visit doctors less often, use less medication, and have
fewer health problems than people with visual impairments. Also, participants
with low vision achieve higher scores in the Health domain, which indicates
that they have a better health status compared to the blind participants. These
results confirm previous findings (Crews et al., 2016; Elsman et al., 2019) about
frequent health issues in people with visual impairment.

As expected, participants without visual impairments are more satisfied
with their material well-being and productivity — domains which indicate the
standard of living and economic security, compared to participants with visual
impairments. Studies show that, from the aspect of economic security, there is
a high unemployment rate and lower income in the population of people with
visual impairments (compared to sighted ones). This economic situation can
lead to many problems. For example, people with visual impairment could
become financially dependent on family members (Amedo et al., 2016; Brown
& Barrett, 2011). Furthermore, they can often be in the situation to ask for help,
which decreases the ability to maintain equity in the exchange with others, or
can be related to a feeling of uncertain future, low sense of self-worth, and a
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feeling that they are not an active and contributing family (and society) member
(Khorrami-Nejad et al., 2016). An explanation can be found in the following:
there are not many career opportunities (i.e., opportunities for being productive)
for blind people. They are usually offered the job of a masseur or administrative
worker, which does not always correspond to their competencies and level of
education. Also, that can lead to a lack of desire to even apply for a job (Vuleti¢
et al., 2016). Unlike the blind, people with low vision have a wider range of
employment opportunities, which is primarily related to the fact that, when the
path of functioning, learning, and applying knowledge is primarily visual, it is
much easier to accommodate and adapt the educational approach and, later in
life, workplace.

With regard to the Place in the community domain, people with low vision
have the highest results and people from the general population the lowest, i.e.,
statistically significant differences are observed between those two groups of
participants. The explanation can be found in the questionnaire itself. In other
words, the situations listed in the questionnaire that the participants had to
assess are such that they are not in line with the socio-economic conditions in
our country (e.g., how often in the past month they went to the theater, to a sports
game, had lunch outside the house, etc.). Regardless of their visual status, all of
our participants rarely engaged in such activities (once or twice a month), which
explains the low score in this domain. Also, one of the questions was related to
whether the participants were members of a society or association. Participants
with visual impairment from our sample are active members of the Association
of the Blind, unlike people from the general population (who do not participate
in the work of any organized association/society). More specifically, people with
low vision are involved in the activities and work of associations of the blind, and
because they have fewer difficulties in mobility and orientation, they do not need
assistance for participation. Hence, people from the aforementioned population
value this aspect of QoL more than the blind. We believe that these somewhat
unusual results of statistically significant differences between people with low
vision and people from the general population can be explained by this fact.

The Intimacy domain refers to establishing and maintaining connections
with family and friends, while emotional well-being is related to individuals’
happiness. Participants without visual impairment have higher results in the
Intimacy domain than those with visual impairment, specifically the blind ones,
although the observed differences were not statistically significant. Tseng et
al. (2018) showed that, because of hindered communication and interaction,
blindness can cause social isolation and, therefore, less built connections
with family members and friends and less perceived social support. On the
other hand, participants with low vision have some residual vision, which
can empower the QoL domain related to establishing and maintaining social
relationships and social integration (Vuleti¢ et al., 2016). When it comes to the
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Emotional well-being domain, where blind people and people with low vision
have higher scores than participants from the general population (although
observed differences were not statistically significant), there is a possibility that
participants with visual impairment considered themselves happy, regardless
of the differences in other domains of QoL — they are satisfied with what they
have, they do not feel that they are missing something, which is in line with the
aforementioned disability paradox.

As for the Safety domain, there is a question of how the participants
understood the (safety) concept itself. Many viewed it as safety in the sense of
avoidance of accidents while walking and doing everyday activities (Vuleti¢
et al., 2016). However, a sense of safety can also be understood as a general
feeling of safety within the living environment, without stressing any existing
impairments, which was the case in this Scale. In our sample, statistically
significant differences were not noticed. However, it is worth mentioning that
the highest score was obtained by the group of blind participants, which can be
related to the constant layout in living environment, with some of the established
routines which make their life more predictable and, hence, easier, so the feeling
of safety is higher in this population.

The results presented in this paper reveal the effects of visual impairment
on QoL when age as a variable that may influence this construct is controlled.
Furthermore, some socio-economic indicators (educational status, employment
status, income level, possession of real estate) or psychosocial status (family
functioning dimensions, social networks extent, and strength) could also shape
QoL and its domains. According to that, we recommend evaluating some of
these factors in future research. Examining different aspects of QoL can provide
information on the impact of a vision loss on functioning in society, particularly
related to daily life activities. More in-depth research in this field would be
valuable in supporting people with visual impairment obtain satisfactory QoL
levels since it is society’s responsibility to support their participation.

With significant social changes that occurred in the second half of the
20th century, the concept of QoL among people with disabilities became a topic
of interest. However, research on the general, objective quality of life of people
with visual impairment is scarce.

When comparing the results of this study with previous research, it should
be noted that the difference in results could stem from cultural and temporal
differences. The expectation of objective QoL of our participants, compared
to people with visual impairment from different decades and other countries,
is likely to be different. Also, the limitation of this study is related to the data
collection method — since a face-to-face interview was conducted, there is a
question of whether the participants answered honestly or were embarrassed to
discuss some topics. Additionally, self-reporting can depend on several factors:
participants’ mood, cultural norms, tendency to exaggerate when describing
their characteristics.
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Conclusion

Over the last few decades, significant attention has been given to the
concept of QoL in people with disabilities. Visual impairment can undoubtedly
have a major impact on people’s lives, limiting their functioning (education,
independent life, social life, health status, etc.) and well-being. Usually, equal
significance is given to both subjective and objective indicators of QoL. With
no desire to diminish the importance of subjective QoL indicators, we believe
it is necessary to consider the objective QoL indicators in more detail. The
objective QoL component is described as a result of interactions between
people and the environment in the context of the culture and community in
which the participants live. Also, it is less affected by the personal attitude of an
individual. The most obvious negative effect of visual impairment on quality of
life is perceived in the following domains: material well-being, productivity, and
health, where the greatest effects were disclosed in the Health domain. However,
the results were somewhat unexpected in the Place in the community domain.
Blind participants rated their place in the community lower than the remaining
two groups of participants. However, the rates in participants with low vision
are higher than those in sighted participants, probably due to their perception
of their role in the associations of the blind as high-valued. Considering all the
challenges blind people face in everyday life, our study confirmed the negative
effect of blindness on objective QoL in total.
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Objektivni indikatori kvaliteta zivota kod osoba s razli¢itim
vidnim statusom

Ksenija M. Stanimirov, Branka D. Jablan, Luka R. Mijatovic,
Aleksandra B. Grbovié¢

Univerzitet u Beogradu — Fakultet za specijalnu edukaciju i rehabilitaciju, Beograd, Srbija

Uvod: Kvalitet Zivota je Sirok i sloZen konstrukt. Svetska zdravstvena organizacija ga
definise kao ,,percepciju pojedinca o sopstvenom polozaju u zivotu (...) u odnosu na
njegove ciljeve, ocekivanja, standarde i interesovanja“. SniZzene vidne funkcije imaju
negativan uticaj na celokupno funkcionisanje osobe. Teskoée u pristupu vizuelnim
informacijama i problemi u orijentaciji i kretanju stvaraju znacajna ograni¢enja u
obavljanju svakodnevnih aktivnosti i dovode do smanjenih moguénosti za obrazovanje,
rad, ucesée u druStvu i aktivnostima slobodnog vremena. Ograni¢eno uce$ée u
navedenim oblastima zajedno s nizim socijalnim interakcijama ima negativan uticaj
na kvalitet zivota pojedinca. Medutim, nejasno je da li je ovaj konstrukt kod osoba sa
ostecenjem vida kompromitovan zbog smanjene sposobnosti obavljanja svakodnevnih
aktivnosti ili zbog poteskoca u uspostavljanju socijalnih interakcija. Cilj: U nastojanju
da se ukaze na posledice osteCenja vida na kvalitet zivota, cilj ovog istrazivanja je bio
utvrditi objektivan kvalitet Zivota odraslih osoba s razli¢itim vizuelnim statusom, kada
se kontroliSe starost. Metode: Za procenu objektivnog kvaliteta zivota koriS¢ena je
Sveobuhvatna skala kvaliteta zivota. Uzorak je ¢inilo 175 odraslih osoba, od toga 92
ispitanika sa oSte¢enjem vida i 83 ispitanika bez strukturalnih ili funkcionalnih problema
u vizuelnom sistemu. Rezultati: Rezultati osam ANCOVA analiza ukazali su na znacajan
uticaj vizuelnog statusa na objektivni kvalitet Zivota u celini (p <.001) i na njegova Cetiri
domena: materijalno blagostanje, zdravlje, produktivnost i mesto u zajednici. Zakljucak:
Prisutni su efekti razli¢itog vizuelnog statusa na posmatrani konstrukt kada se kontrolise
starost kao varijabla.

Kljucne reci: objektivni kvalitet zivota, vidni status, oStec¢enje vida, odrasli
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Socijalno poZeljno odgovaranje i stavovi prema
osobama s intelektualnom ometenoSc¢u kod studenata
edukacije i rehabilitacije

Milena M. Nikoli¢?, Stevan M. Seatovic®

@ Univerzitet u Tuzli, Edukacijsko-rehabilitacijski fakultet, Tuzla, Bosna i Hercegovina
b JU Centar ,,Sunce”, Prijedor, Bosna i Hercegovina

Uvod: Istrazivanja sugeriraju da postoji veza izmedu socijalno pozeljnih odgovora
i stavova prema osobama s ometenoséu. Ciljevi: Osnovni cilj istraZivanja je ispitati
povezanost izmedu ispoljene sklonosti studenata edukacije i rehabilitacije da daju
socijalno pozeljne odgovore, ispoljene nelagodnosti i straha u interakcijama i ucestalosti
kontakta sa osobama s intelektualnom ometeno$céu. Posebni ciljevi istrazivanja su ispitati
da 1i postoje razlike u ispoljavanju socijalno pozeljnih odgovora, nelagodnosti i straha i
ucestalosti kontakta u odnosu na godinu studija i studijski program, ispitati povezanost
nelagodnosti i straha i ucestalosti kontakta uz kontrolisanje socijalno pozeljnih odgovora,
te utvrditi koje varijable uti¢u na ispoljavanje nelagodnosti i straha. Metode: Istrazivanje
je sprovedeno na prigodnom uzorku od 100 studenata edukacije i rehabilitacije. Prvu
i drugu godinu pohada 71.0% studenata, dok tre¢u i Cetvrtu godinu pohada 29.0%.
Specijalnu edukaciju i rehabilitaciju pohada 58.0% studenata, Logopediju i audiologiju
27.0% 1 Poremecaje u ponaSanju 15.0%. Rezultati: Postoji slaba negativna povezanost
nelagodnosti i straha sa sklonos¢u ka socijalno pozeljnim odgovorima, ucestaloséu
kontakta i godinom studija. Korelacija izmedu nelagodnosti i straha i uc¢estalosti kontakta
statisticki je znacajna i onda kada se kontroliSe socijalno pozeljno odgovaranje. Razlike
ne postoje u odnosu na studijski program. U odnosu na godinu studija razlike postoje u
ispoljavanju nelagodnosti i straha, gde studenti prve i druge godine postizu najvisi skor.
Najveci uticaj na ispoljeni nivo nelagodnosti i straha imaju sklonost ka davanju socijalno
pozeljnih odgovora i godina studija. Zakljucak: U buduéim istrazivanjima stavova prema
osobama sa ometenoscu treba uzeti u obzir sklonost ka socijalno pozeljenim odgovorima
i nastojati ga kontrolisati.

Kljucne reci: stavovi, nelagodnost i strah, uéestalost kontakta, socijalno pozeljno
odgovaranje, studenti edukacije i rehabilitacije
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Uvod

U drustvima i kulturama u kojima prevladavaju pozitivni stavovi prema
osobama sa ometeno$¢u moze postojati sklonost pojedinaca ka davanju socijalno
pozeljnih odgovora (SPO). SPO se definira kao tendencija davanja pozitivnih
samoopisa (Paulhus, 2002) ili kao sklonost ispitanika da u odredenim uslovima
odgovaraju na pitanja u drustveno poZeljnijem pravcu nego u situacijama kad
odgovaraju iskreno (Richman et al., 1999). MozZe se re¢i da socijalno pozeljni
odgovori predstavljaju tendenciju ljudi da daju pretjerano pozitivne odgovore,
uskladene sa trenutnim socijalnim normama i standardima.

Iako se u literaturi Cesto istiCe da moZe postojati veza izmedu ispoljenih
stavova prema osobama sa ometeno$c¢u i sklonosti ka davanju SPO (Antonak
& Livneh, 1995, 2000; Lu et al., 2020), vrlo je malo istrazivanja koja su se
bavila ispitivanjem ove veze. Malobrojna istrazivanja, radena uglavnom na
populaciji studenata, pokazuju neusaglasene rezultate. Istrazivanje provedeno
na populaciji juznokorejskih studenata pokazalo je da je sklonost ka davanju
SPO povezana sa kognitivnim i afektivnim aspektima ispoljenih stavova
prema osobama sa ometeno$c¢u, ali ne i bihevioralnim (Kim et al., 2015). Kim
i saradnici (Kim et al., 2015) zakljucuju da sklonost ka davanju SPO uti¢e na
ispoljavanje stavova studenata. Rezultati istrazivanja koje je sprovedeno u
Poljskoj pokazali su da ne postoji povezanost izmedu sklonosti ka davanju SPO
i stavova, ali da postoji negativna povezanost izmedu sklonosti ka davanju SPO 1
socijalne distance (Kowalska & Winnicka, 2013). Medutim, autori upozoravaju
da se radi o veoma slaboj korelaciji i da je moguce da je statisticka znacajnost
posledica velikog uzorka ispitanika, te zakljucuju da dobijeni rezultati ukazuju
na minimalnu vezu izmedu sklonosti ka davanju SPO i stavova prema osobama
sa ometenos$cu. U istrazivanju sprovedenom u Etiopiji utvrdeno je da studenti
ne pokazuju sklonost ka davanju SPO kada su u pitanju stavovi prema osobama
sa ometeno$cu (Getachew, 2011). Dobijene rezultate autorica objas$njava time
da je u etiopijskoj kulturi opste prihva¢eno odbijanje osoba sa ometenoscu,
pa studenti nemaju potrebu menjati svoje odgovore kako bi bili drustveno
pozeljniji. U istrazivanju stavova japanskih studenata prema osobama sa
intelektualnom ometeno$¢u (10) nije pronadena povezanost izmedu stavova i
sklonosti ka davanju SPO (Horner-Johnson et al., 2002), te autori zakljucuju
da sklonost ka davanju SPO nije uticala na stavove studenata. U Australiji je
sprovedeno istrazivanje stavova studenata, profesionalaca koji rade sa osobama
s ometenoscu i opste populacije, u kojem je utvrdeno da na odgovore nije uticala
sklonost ka davanju SPO (Yazbeck et al., 2004). Naprotiv, pokazalo se da su
ispitanici sa nizim skorom na skali za procenu sklonosti ka davanju SPO imali
pozitivniji stav prema osobama sa 1O (Yazbeck et al., 2004).

Istrazivanja povezanosti stavova studenata prema osobama sa ometenoscu
1 sklonosti studenata ka davanju SPO nisu do sada radena na prostoru Bosne
i Hercegovine, te je ovo prvo istraZivanje ove vrste. Subjekti istraZivanja su
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studenti edukacije i rehabilitacije!, jer je poznavanje stavova buducih stru¢njaka
od izuzetne vaznosti. Pre svega stru¢njak mora biti svestan vlastitih stavova
prema osobama sa ometenoscu (Antonak & Livneh, 2000), te je bitno da buduci
strucnjaci jos tokom studija razviju pozitivne stavove (Tait & Purdie, 2000).
Istrazivanja pokazuju da pozitivnije stavove prema osobama sa ometenoscu
ispoljavaju studenti koji pokazuju interesovanje da u buduénosti rade sa osobama
s ometenos¢u (Horner-Johnson et al., 2002), studenti koji pohadaju specijalnu
edukaciju (Haimour, 2012) i studenti ,,pomazucih profesija” (Milaci¢-Vidojevi¢
i sar., 2010). Nekoliko istrazivanja stavova studenata (specijalne) edukacije
i rehabilitacije provedeno je na prostoru Bosne i Hercegovine i Srbije, koja
pokazuju da studenti ispoljavaju blago pozitivne stavove prema osobama sa
ometenos$¢u (Brojcin i sar., 2015), izrazito pozitivne stavove prema osobama
sa IO (Nikoli¢, 2021) i da se osecaju donekle prijatno ili u proseku prijatno u
interakcijama sa osobama s ometenos$¢u (Broj¢in i sar., 2015; Bankovic i sar.,
2019). Studenti specijalne edukacije i rehabilitacije generalno imaju visok stepen
suosjecanja i nizak stepen zabrinutosti u interakciji sa osobama s ometenoscu
(Broj¢in i sar., 2014).

Ovo istrazivanje usmereno je na ispitivanje stavova prema osobama
sa IO koje su odabrane zbog toga Sto istrazivanja pokazuju da se, u odnosu
na druge oblike ometenosti, IO i mentalna oboljenja svrstavaju u drustveno
najmanje prihvacene kategorije (Kaljaca i Duci¢, 2011; Yuker, 1988). Recentnije
istrazivanje pokazuje da su cetiri uobicajena stereotipa o osobama sa IO
»prijateljski”, ,,u potrebi za podrskom”, ,,neinteligentni” i ,,dosadni” (Pelleboer-
Gunnink et al., 2019).

U ovom istrazivanju, pored ispitivanja sklonosti studenata ka davanju
SPO i stavova, ispitivana je ucCestalost kontakta, kao i njena povezanost sa
druge dve ispitivane varijable. Ucestalost kontakta odabrana je kao varijabla
jer istrazivanja pokazuju da osobe koje su imale bliske kontakte sa osobama
s ometeno$c¢u ispoljavaju i pozitivnije stavove prema ovim osobama (Gething,
1991; Malak, 2013; Pace et al., 2010; Tait & Purdie, 2000).

Osnovni cilj istrazivanja je ispitati povezanost izmedu ispoljene sklonosti
studenata edukacije i rehabilitacije da daju SPO, ispoljene nelagodnosti i
straha u interakcijama i uCestalosti kontakta sa osobama sa IO. Posebni ciljevi
istrazivanja su ispitati da li postoje razlike u ispitivanim varijablama u odnosu
na godinu studija i studijski program, ispitati povezanost izmedu ispoljene
nelagodnosti i straha studenata i uCestalosti kontakta uz iskljucivanje uticaja
sklonosti ka davanju SPO i utvrditi koje varijable imaju najve¢i uticaj na ispoljenu

1 U radu se koristi termin ,,studenti edukacije i rehabilitacije” shodno nazivu fakulteta koji
studenti pohadaju. Uzorak ¢ine studenti Edukacijsko-rehabilitacijskog fakulteta Univerziteta
na Tuzli, na kojem postoje tri studijska programa (Specijalna edukacija i rehabilitacija,
Logopedija i audiologija, Poremecaji u ponasanju). Ne koristi se pojam ,,studenti specijalne
edukacije i rehabilitacije”, jer bi se termin u tom slu¢aju odnosio samo na studente studijskog
programa Specijalna edukacija i rehabilitacija.
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nelagodnost 1 strah studenata edukacije i rehabilitacije. Ovim istrazivanjem
se zeli utvrditi da li sklonost ka davanju SPO doista uti¢e na stavove prema
osobama sa 1O, te da li pri istrazivanjima stavova prema osobama sa IO, pa i
prema osobama sa ometenosS¢u uopste, treba uzeti u obzir ovu varijablu.

Metode
Uzorak

Istrazivanje je sprovedeno na prigodnom uzorku od 100 studenata prvog ciklusa
studija Edukacijsko-rehabilitacijskog fakulteta Univerziteta u Tuzli. U odnosu na
godinu studija studenti su podeljeni u dve grupe, gde prvu grupu ¢ine studenti prve i
druge godine (71.0%) i drugu grupu ¢ine studenti trece i ¢etvrte godine studija. Uzorak
nije yjednacen u odnosu na godinu studija (}*= 17.64, df = 1, p < .001). U odnosu
na studijski program najvise je studenata studijskog programa Specijalna edukacija i
rehabilitacija (58.0%), zatim slede studenti studijskog programa Logopedija i audiologija
(27.0%) 1 studenti studijskog programa Poremecaji u ponasanju (15.0%). Rezultati hi-
kvadrat testa (y*= 29.54, df = 2, p < .001) pokazuju da uzorak nije ujedna¢en u odnosu
na godinu studija. U uzorku dominiraju studentice (93.0%).

Instrumenti

Sklonost ka davanju SPO procenjena je Upitnikom za procenu socijalno
pozeljnih odgovora (The Scale for Social Desirability — SDS; Crowne & Marlowe,
1960), koji se sastoji iz 33 ajtema. Ispitanici odgovaraju na svaku tvrdnju tako da se
izjasne da li je ona za njih istinita ili neistinita. Visi rezultat ukazuje na vecu sklonost
ka davanju SPO. Na uzorku ovog istrazivanja vrednost Krombahovog alfa koeficijenta
iznosila je .69.

Stepen nelagodnosti i straha procenjen je primenom subskale Nelagodnost i strah
iz Skale interakcije sa osobama s ometenos$éu (Interaction with Disabled Persons Scale
—IDP; Gething, 1991a). Izvorna skala sastoji se od 20 ajtema sa ¢ijim tvrdnjama ispitanici
izrazavaju razli¢it stepen slaganja, od 1 ,,apsolutno se ne slazem” do 6 ,,apsolutno se
slazem”. Istrazivanja faktorske strukture skale pokazuje nedoslednost, te autorica skale
utvrduje postojanje pet do Sest faktora (Gething, 1991), dok se u drugim istrazivanjima
utvrduje da skala sadrzi tri faktora (Thomas et al., 2003), Eetiri (Tait & Purdie, 2000) i
pet faktora (Iacono et al., 2009). Kao najstabilniji faktori, nezavisno od broja faktora,
izdvajaju se dva: Nelagodnost u socijalnim interakcijama i Saosec¢anje (Forlin et al.,
1999; Gething, 1994). Sli¢na dvofaktorska struktura dobijena je i na uzorku studenata
studijskih programa Medicine, Specijalne edukacije i rehabilitacije i Zdravstvene nege
Medicinskog fakulteta u Fo¢i (Bakoc i sar., 2018), koje autori nazivaju Empatija (osam
ajtema: 1, 2, 3, 4, 5, 7, 8 1 13) i Nelagodnost i strah (devet ajtema: 6, 9, 11, 12, 16,
17, 18, 19, 20). S obzirom na to da je na uzorku studenata sa prostora BiH dobijeno
dvofaktorsko resenje, odluceno je da se isto koristi i u ovom istrazivanju. Za potrebe
ovog istrazivanja koristena je subskala Nelagodnost i strah, koja ima dobru pouzdanost
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na uzorku ovog istrazivanja (o = .87). Subskala je prilagodena za ovo istrazivanje tako
da je pojam ,,ometenost” zamenjen pojmom ,.intelektualna ometenost”. Visi skorovi
ukazuju na ve¢i stepen nelagodnosti i straha u interakcijama sa osobama s 1O.

Ucestalost kontakta studenata sa osobama s IO procenjena je Skalom za
procenu kontakta sa osobama s ometenoséu (The Contact with Disabled Persons
Scale — CDP; Yuker & Hurley, 1987). Skala je Likertovog tipa sa vrednostima od 0
»hikad” do 5 ,,veoma Cesto”. UcCestalost kontakta moze biti niska (skorovi od 20 do
60) i visoka (skorovi preko 60). Skala je prilagodena za ovo istrazivanje tako da je
pojam ,,ometenost” zamenjen pojmom ,,intelektualna ometenost”. Dobivena vrednost
Krombahovog a koeficijenta na uzorku ovog istrazivanja je .88.

Procedura istraZivanja

Studenti su upitnike popunjavali tokom nastave, a istraZivanje je sprovedeno
u oktobru 2019. godine. Pre popunjavanja upitnika studenti su informisani o cilju
istrazivanja, upoznati da u¢e$cée nije obavezno i da je anonimno. Svi studenti prisutni
na nastavi tokom prikupljanja podataka pristali su da ucestvuju u istrazivanju.

Obrada podataka

Odgovori studenata predstavljeni su deskriptivnom statistikom. Provera
normalnosti distribucija skorova izvrSena je Kolmogorov—Smirnovim testom, koji je
pokazao da od normalne distribucije odstupaju rezultati za nelagodnost i strah (p =
.023) i ucestalost kontakta (p = .038), dok ne odstupaju za sklonost ka davanju SPO
(p = .111). Za testiranje razlika u odnosu na godinu studija primenjen je Man—Vitnijev
U-test, a u odnosu na studijski program Kraskal-Volisov H-test. Povezanost medu
varijablama ispitana je primenom point-biserijalne korelacije i parcijalne korelacije, a
linearna regresiona analiza koriStena je kako bi se utvrdilo koje varijable imaju najveci
uticaj na ispoljenu nelagodnost i strah.

Rezultati

Mere deskriptivne statistike sklonosti studenata edukacije i rehabilitacije
da daju SPO, ispoljavanja nelagodnosti i straha u interakcijama i ucestalosti
kontakta sa osobama s IO predstavljeni su u Tabeli 1.

Tabela 1

Mere deskriptivne statistike sklonosti studenata edukacije i rehabilitacije da
daju SPO, ispoljavanja nelagodnosti i straha u interakcijama i ucestalosti
kontakta sa osobama s 10

Varijable AS SD Min Max
Socijalno pozeljni odgovori 20.78 430 7 30
Nelagodnost i strah 26.85 9.26 9 44
Ucestalost kontakta 47.05 11.99 21 73

Specijalna edukacija i rehabilitacija, 21(2), 103-116, 2022



108 SOCIJALNO POZELJNO ODGOVARANIJE I STAVOVI

Studenti ispoljavaju visoku sklonost ka davanju SPO (4S5 = 20.78). U
interakacijama sa osobama s 10 ispoljavaju umerenu nelagodnost i strah (4S5 =
26.85). Medutim, standardna devijacija (SD = 9.26), minimalan rezultat (min =
9) i maksimalan rezultat (max = 44) ukazuju na rasprsenost rezultata. Ucestalost
kontakta studenata sa osobama s IO je u proseku niska, a vrednost standardne

devijacije (SD = 11.99) ukazuje na rasprSenost rezultata, sto potvrduje i raspon
skorova od 21 do 73.

Tabela 2

Razlike u ispoljavanju nelagodnosti i straha, ucestalosti kontakta i sklonosti
ka davanju SPO u odnosu na studijski program

Studijski
Varijable USR] progTe Kraskal-Volis H  p
SER LA PUP

AS 2564 2907 2753
Nelagodnost i strah 2.83 24
cagodnosti s SD 954 773 1045
AS  48.02 4593 29.00
Cestalost kontak . .61
Ucestalost kontakta D 12.44 11.63 1124 0.99 6
AS 20.64 21.44 20.13
SPO 0.96 .62
SD 4.46 3.75 478
Napomena: SER — Specijalna edukacija i rehabilitacija, LA — Logopedija i audiologija, PUP —
Poremecaji u ponaSanju, broj stupnjeva slobode iznosio je 2
Rezultati predstavljeni u Tabeli 2 pokazuju da ne postoje razlike u
ispoljavanju nelagodnosti i straha, ucestalosti kontakta i sklonosti ka davanju
SPO kod studenata edukacije i rehabilitacije u odnosu na studijski program.
Rezultati Kraskal-Volisovog H-testa nisu statisti¢ki zna¢ajni ni za jednu od

ispitivanih dimenzija (ps > .05).

Tabela 3

Razlike u ispoljavanju nelagodnosti i straha, ucestalosti kontakta i sklonosti
ka davanju SPO kod studenata edukacije i rehabilitacije u odnosu na godinu
studija

. Godina studija .
Varijable - - Man-Vitni U p
Iill mriiv
. AS 28.55 22.69
Nelagodnost i strah 631.00 .002
SD 8.93 8.86
AS 45.65 50.41
Ucestalost kontakta 787.50 .07
SD 12.33 10.59
AS 20.76 20.83
SPO 1005.50 .86
SD 4.52 3.70
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Rezultati predstavljeni u Tabeli 3 pokazuju da statisticki znacajne razlike
u odnosu na godinu studija postoje kada je u pitanju ispoljavanje nelagodnosti
i straha (U = 631.00, p = .002). Studenti prve i druge godine studija postizu
vise skorove (A4S = 28.55) od studenata trece i Cetvrte godine (A4S = 22.69).
Statisticki znacajne razlike ne postoje u odnosu na ucestalost kontakta i sklonost
ka davanju SPO (ps > .05).

Tabela 4

Rezultati ispitivanja povezanosti izmedu sklonosti studenata edukacije
i rehabilitacije ka davanju SPO, ispoljene nelagodnosti i straha u
interakcijama i ucestalosti kontakta sa osobama s 10

Varijable SPO Nelagodnost i strah ~ Ucestalost kontakta
SPO /

Nelagodnost i strah -26" /

Ugestalost kontakta -.05 -.19° /

Napomena: " p <.05,™ p <.01

Rezultati korelacije predstavljeni u Tabeli 4 pokazuju da statisticki
znacajna slaba negativna korelacija postoji izmedu sklonosti ka davanju SPO
i nelagodnosti i straha (» = -.26, p < .01), dok statisticki znacajna korelacija
ne postoji izmedu sklonosti ka davanju SPO i ucestalosti kontakta. Statisticki
znacajna slaba negativna korelacija utvrdena je i izmedu nelagodnosti i straha
i ucestalosti kontakta (» = -.19, p < .05). U cilju iskljucivanja uticaja sklonosti
ka davanju SPO na povezanost nelagodnosti i straha i ucestalosti kontakta
izraCunata je parcijalna korelacija, koja je pokazala da je korelacija izmedu
nelagode i straha i ucestalosti kontakta znacajna i onda kada se pod kontrolom
drzi sklonost ka davanju SPO (r =-.22, p <.05).

S obzirom na to da su rezultati pokazali da u ispoljavanju nelagodnosti i
straha postoje razlike u odnosu na godinu studija, uradena je point-biserijalna
korelacija izmedu ove dve varijable. Rezultati su pokazali da izmedu
nelagodnosti 1 straha i godine studija postoji statisti¢ki zna¢ajna slaba negativna
korelacija (r=-.29, p <.0l).

Na osnovu znacajnosti utvrdenih korelacija sprovedena je linearna
regresiona analiza, kako bi se utvrdilo koje varijable imaju najve¢i uticaj na
ispoljavanje nelagodnosti i straha u interakcijama sa osobama s IO kod studenata
edukacije i rehabilitacije.

Rezultati testiranja prvog modela, u kojem su prediktori ucestalost
kontakta i godina studija, pokazuju da je model statisti¢cki znacajan (F =
5.72,df1 =2, df2=97, p=.004), te da objasnjava 11% varijanse promjenljive
(Tabela 5). Statisticki zna¢ajan prediktor je godina studija (f =-0.26, p =.009).
Rezultati testiranja drugog modela (Tabela 5), u kojem je dodata prediktorska
varijabla SPO, pokazuju da je model statisticki znacajan (F = 6.95, df1 =3, df2
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=96, p <.001). Statisti¢ki znacajna su dva prediktora sklonost ka davanju SPO
(B =-0.27, p = .004) i godina studija ( = -0.26, p = .008). Regresioni model
objasnjava 18% varijanse promjenljive, a povecanju procenta objasnjenja
varijanse doprinosi varijabla SPO.

Tabela 5

Rezultati regresio ne analize varijabli koje imaju najveci uticaj na ispoljavanje
nelagodnosti i straha u interakcijama sa osobama s 10 kod studenata edukacije
i rehabilitacije

o Nelagodnost i strah
Prediktori
R E(p) B (p)
Ucestalost kontakta -15 (123)
Godina studija A1 372 (004) -.26 (.009)
SPO -.27 (.004)
Ucestalost kontakta 18 6.95 (<.001) -.17 (.081)
Godina studija -.26 (.008)
Diskusija

Studenti ispoljavaju umerenu nelagodnost i strah u interakciji sa osobama
s 10, §to je 1 o¢ekivano shodno tome da su odabrali edukaciju i rehabilitaciju
kao svoju buducu profesiju. Slicne rezultate na populaciji studenata specijalne
edukacije i rehabilitacije dobili su i Bankovi¢ i saradnici (2019), dok su u nekim
istrazivanjima rezultati pokazali da studenti osjecaju blagu nelagodnost u
interakciji sa osobama s ometenos¢u (Brojcin i sar., 2014; Brojc¢in i sar., 2015).
Moguc¢i razlozi ove nekonzistentnosti u rezultatima istrazivanja nelagodnosti
i straha u interakcijama su u tome da su navedena istrazivanja provedena u
razli¢itim drusStvenim kontekstima (Beograd, Foca, Tuzla) i Cinjenici da su
istrazivanja ukljucivala studente razli¢itih godina studija (ukljuceni samo
studenti zavrS$nih godina ili samo prve godine studija, ili studenti razlicitih
godina studija). Rezultati istrazivanja su pokazali da se studenti tri studijska
programa ne razlikuju u pogledu ispoljavanja nelagodnosti i straha. Bankovic i
saradnici (2019), takoder, ne nalaze razlike u ispoljavanju nelagodnosti i straha
u interakcijama sa osobama s ometenos¢u kod studenata specijalne edukacije
i rehabilitacije u odnosu na smer studija. Razlike u ispoljavanju nelagodnosti
i straha postoje u odnosu na godinu studija, te studenti prve i druge godine
studija postiZu najvise skorove kada je u pitanju nelagodnost i strah. Medutim,
moguce je da je ovakav rezultat posledica strukture samoga uzorka istrazivanja,
jer studenti prve i druge godine studija ¢ine 71% uzorka istrazivanja. Zbog toga
bi istrazivanje trebalo ponoviti na ujednacenijem uzorku studenata u odnosu na
godinu studija. U istrazivanju Bankovic¢a i saradnika (2019) se ne nalaze razlike
u ispoljavanju nelagodnosti i straha u odnosu na godinu studija.
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U ovom istrazivanju pokazalo se da studenti edukacije i rehabilitacije
iskazujunisku ucestalost kontakta sa osobama s IO. Razlike u pogledu ucestalosti
kontakta ne postoje u odnosu na godinu studija i studijski program. Rezultat
je iznenadujudi, jer se ocekivalo da studenti kroz prakticnu nastavu imaju
ucestalije kontakte sa osobama s 10, posebno studenti visih godina i studenti
studijskog programa Specijalna edukacija i rehabilitacija. Rezultati ukazuju na
potrebu da se analizira studijski program Specijalna edukacija i rehabilitacija u
pogledu sati i kvalitete prakti¢ne nastave. Nisku ucestalost kontakta studenata
specijalne edukacije i rehabilitacije sa osobama s ometenos¢u utvrdili su i Broj¢in
i saradnici (2015), ali su pronasli razlike u odnosu na godinu studija; studenti
¢etvrte godine imali su znatno vise kontakata sa osobama s ometenoscu.

Rezultati istrazivanja pokazali su da studenti ispoljavaju visoku sklonost
ka davanju SPO, te da ne postoje razlike u pogledu sklonosti ka davanju SPO
u odnosu na godinu studija i studijski program. U dostupnim istrazivanjima
koja su se bavila ispitivanjem povezanosti sklonosti ka davanju SPO i stavova,
ne izvesStava se o stepenu sklonosti ispitanika da daju SPO (Horner-Johnson
et al., 2002; Kim et al., 2015; Kowalska & Winnicka, 2013; Yazbeck et al.,
2004). Jedino istrazivanje koje izvestava o stepenu sklonosti studenata da daju
SPO je istrazivanje provedeno u Etiopiji, u kojem studenti postiZzu nizi skor na
upitniku za procenu SPO (Getachew, 2011). Razlike u rezultatima izmedu ovog
istrazivanja i istrazivanja provedenog u Etiopiji mogu se objasniti kulturoloskim
i drustvenim razlikama, a koje se pre svega odnose na opSteprihvacene
drustvene stavove prema osobama sa ometenoscu.

Utvrdeno je da postoji statisticki znacajna slaba negativna povezanost
izmedu sklonosti ka davanju SPO i nelagodnosti i straha u interakciji sa osobama
s 10. Do sli¢nih rezultata dosli su Kim i saradnici (2015), koji nalaze slabu
negativnu povezanost izmedu kognitivne i afektivne domene stavova i sklonosti
ka davanju SPO, te je sklonost ka davanju SPO povezana sa pozitivnijim
stavovima. Kovalska i Vinicka (Kowalska & Winnicka, 2013) u svom
istrazivanju nalaze povezanost izmedu sklonosti ka davanju SPO i socijalne
distance, dok ne nalaze povezanost izmedu sklonosti ka davanju SPO i stavova.
Dobijeni rezultati u ovom istrazivanju, kao i u analiziranim istrazivanjima,
ukazuju na potrebu detaljnije analize uticaja sklonosti ka davanju SPO na sve tri
komponente stavova studenata edukacije i rehabilitacije (afektivnu, kognitiviu
i bihevioralnu). Postoje i istrazivanja provedena na populaciji studenata koja ne
nalaze povezanost izmedu sklonosti ka davanju SPO i stavova prema osobama
sa ometenoS¢u (Getachew, 2011; Horner-Johnson et al., 2002; Yazbeck et al.,
2004).

U istrazivanju se pokazalo da postoji statisticki znacajna slaba negativna
povezanost izmedu nelagodnosti i straha i ucCestalosti kontakta, te da je
povezanost znacajna i onda kada se pod kontrolom drzi sklonost ka davanju
SPO. Zanimljivo je da istrazivanja na uzorcima studenata specijalne edukacije i
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rehabilitacije iz Foce pokazuju da ne postoji povezanost izmedu nelagodnosti i
straha i ucestalosti kontakta (Bankovi¢ i sar., 2019; Broj¢in i sar., 2015). Moguce
objasnjenje razlika u rezultatima ovog i navedenih istraZivanja je populacija sa
ometenosScu na koju su istrazivanja bila usmerena. Ovo istraZivanje usmereno
je na osobe sa 10, dok su navedena istrazivanja bila usmerena na osobe sa
ometenoS¢u uopsteno.

Dobijeni rezultati istrazivanja, koji pokazuju da postoji povezanost
izmedu ispoljavanja nelagodnosti i straha i ucestalosti kontakta, kao i da studenti
izvestavaju o niskoj uCestalosti kontakta sa osobama s 10, namecu zaklju¢ak da
je potrebno povecati ucestalost kontakta studenata sa osobama s 10. Jedan od
nacina za povecanje ucCestalosti kontakta studenata je povecanje sati prakticne
nastave, posebno na visim godinama studija. Medutim, istrazivanja pokazuju
da su studenti ¢iji su kontakti sa osobama s ometenoscu bili vezani samo za
praksu, imali negativnije stavove od studenata koji su imali kontakte sa ovim
osobama i u privatnoj sferi (Hickson, 1995). S druge strane, istrazivanja
pokazuju da volonterski rad sa osobama s ometeno$¢u pozitivno uti¢e na
promenu stavova (Ford et al., 2017; Fort, 2014; Jefferson et al., 2018). Zbog toga,
osim povecanja sati prakti¢ne nastave, studente treba poticati da volontiraju u
udruzenjima, institucijama, dogadajima i sl. koji se bave osobama sa 10, gde ¢e
imati priliku da budu u manje formalnom odnosu sa osobama s IO i gde ¢e mo¢i
bolje upoznati osobe sa I0. U buducim istrazivanjima trebalo bi pri ispitivanju
kontakta jasno uspostaviti razliku izmedu formalnog i neformalnog kontakta,
te ispitati koji od ova dva oblika kontakta znacajnije utice na stavove studenata.

Rezultati regresione analize pokazali su da najveci uticaj na ispoljenu
nelagodnost i strah u interakcijama sa osobama s 10 kod studenata edukacije
i rehabilitacije imaju sklonost ka davanju SPO i godina studija. Medutim,
regresioni model objasnjava samo 18% varijanse promjenljive, Sto znaci da suna
ispoljenu nelagodnost i strah u studenata uticali i drugi faktori. Takoder, uticaj
godine studija, zbog toga $to studenti prve i druge godine ¢ine 71% uzorka, treba
uzeti sa rezervom i proveriti u buduc¢im istrazivanjima. Sklonost ka davanju
SPO ima veci standardizirani regresioni koeficijent nego godina studija, te se
moze konstatovati da je imao nesto veci uticaj na ispoljenu nelagodnost i strah
kod studenata. Dobijeni rezultati ovog istrazivanja pokazuju da sklonost ka
davanju SPO utice na ispoljavanje nelagodnosti i straha, te da bi u budu¢im
istrazivanjima stavova prema osobama sa 10, odnosno osobama sa ometenos¢u
uopste, trebalo uvrstiti i ovu varijablu i nastojati je kontrolisati.

Dobijene rezultate treba sagledati u odnosu na ograniCenja istrazivanja
koja se vezuju uz uzorak. U uzorku su dominirale studentice, te se nije
mogao ispitati uticaj pola na merene varijable. Takoder, uzorak je obuhvatio
samo studente Edukacijsko-rehabilitacijskog fakulteta Univerziteta u Tuzli,
te bi u bilo pozeljno prosiriti uzorak i na studente drugih univerziteta iz BiH
koji studiraju slicne studijske programe. Dakle, radi se o prigodnom uzorku
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istrazivanja i stoga je ograniCena generalizacija rezultata na Siru populaciju
studenata edukacije i rehabilitacije.

Zakljuéak

Rezultati istrazivanja pokazali su da studenti edukacije i rehabilitacije
ispoljavaju umerenu nelagodnost i strah u interakcijama sa osobama s 10, da
imaju nisku ucestalost kontakta sa osobama sa 1O i da su skloni ka davanju
SPO. Utvrdeno je da postoji slaba negativna povezanost nelagodnosti i straha
sa sklono$¢u ka davanju SPO, ucestalo$¢u kontakata i godinom studija, te da
se kontrolisanjem sklonosti ka davanju SPO povecava povezanost izmedu
nelagodnosti i straha i ucestalosti kontakta. Razlike u odnosu na godinu
studija nadene su samo za nelagodnost i strah, gde se pokazalo da najvisi skor
postizu studenti prve i druge godine. Razlike u odnosu na studijski program
nisu nadene ni na jednoj od merenih varijabli. Najve¢i uticaj na ispoljeni nivo
nelagodnosti i straha imaju sklonost ka davanju SPO i godina studija. S obzirom
na to da sklonost ka davanju SPO utice na ispoljavanje nelagodnosti i straha,
u buduéim istrazivanjima stavova prema osobama sa ometenoscu treba uzeti
u obzir i ovu varijablu i nastojati je kontrolisati. Dobijeni rezultat u pogledu
slabe ucestalosti kontakta studenata edukacije i rehabilitacije sa osobama s 10
ukazuju na potrebu analiziranja studijskih programa u odnosu na sate prakti¢ne
nastave i uopste kvalitete samih vezbi, posebno studijskog programa Specijalna
edukacija i rehabilitacija. Pored nastojanja da se kroz sam studij poveca
ucestalost ,,formalnih” kontakata studenata edukacije i rehabilitacije sa osobama
sa 10, potrebno je kontinuirano poticati studente na ,,neformalne” kontakte,
koji se mogu ostvariti kroz volonterski rad studenata. Dobijene rezultate zbog
ograniCenja istrazivanja vezanih za uzorak treba uzeti sa rezervom, te zbog toga
postoji potreba za daljim istrazivanjem ove problematike.
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Introduction. Research suggests a link between socially desirable responses (SDR) and
attitudes towards people with disabilities. Objectives. The main aim was to examine the
relationship between the expressed tendency of education and rehabilitation students to
give socially desirable responses, the expressed discomfort and fear in interactions, and
the frequency of contact with people with intellectual disabilities. The specific objectives
of the research were: to examine whether there was a difference in the manifestation
of socially desirable responses, discomfort and fear, and the frequency of contact with
regard to the year of study and the study program; to examine the relationship between
discomfort and fear and the frequency of contact while controlling socially desirable
responses; to determine which variables affected the expression of discomfort and fear.
Methods. The survey was conducted on a convenient sample of 100 students of education
and rehabilitation. Seventy-one percent of students attended the first and second year,
while 29.0% attended the third and fourth year. Fifty-eight percent of students attended
Special Education and Rehabilitation, 27.0% attended Speech and Language Pathology
and Audiology, and 15% attended Behavioral Disorders. The Scale for Social Desirability,
the Interaction with Disabled Persons Scale, and the Contact with Disabled Persons
Scale were applied. Results. The results showed a weak negative correlation between
discomfort and fear and the propensity to SDR, frequency of contact, and the year of
study. The correlations between discomfort and fear and the frequency of contact were
statistically significant even when socially desirable responses were controlled. There
were no differences with regard to the study program. The difference regarding the year
of study existed in the manifestation of discomfort and fear, where first and second-year
students achieved the highest score. The tendency to give socially desirable responses
and the year of study had the greatest impact on the expressed level of discomfort and
fear. Conclusion. Future research on attitudes towards people with disabilities should
consider the tendency towards socially desirable responses and try to control it.

Keywords: attitudes, discomfort and fear, frequency of contact, socially desirable
responses, students of education and rehabilitation
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Ocekivana podrska porodice i prijatelja roditeljima
dece sa smetnjama u razvoju

Vesna J. Vucini¢, Valentina I. Marta¢, Marija M. Andelkovi¢

Univerzitet u Beogradu — Fakultet za specijalnu edukaciju i rehabilitaciju, Beograd, Srbija

Uvod: Neformalna i formalna podrska roditeljima dece sa smetnjama u razvoju ima
viSestruk uticaj na porodi¢no funkcionisanje i zadovoljstvo zivotom ¢lanova porodice.
Cilj: Cilj istrazivanja je utvrdivanje u kojoj meri roditelji dece sa smetnjama u razvoju
ocekuju podrsku od porodice i prijatelja. Metod: Uzorak u istrazivanju Cinilo je 65
roditelja dece sa smetnjama u razvoju, vecina su bile majke (=62, P=95.4%). Ispitivanje
ocekivane podrske ¢lanova porodice i prijatelja izvrSeno je kori§¢enjem skale Socijalna
podrska — ponasanje (The Social Support Behaviors — SS-B; Vaux et al., 1987). Rezultati:
Primenom deskriptivne statistike utvrdeno je da roditelji manje racunaju na podrsku
prijatelja, podrska porodice je u prvom planu. Roditelji dece sa viSestrukom ometeno$cu,
nezaposleni i roditelji koji zive u seoskoj sredini imaju niza ocekivanja od ostalih grupa
da ¢e ih podrzati porodica i prijatelji. Najniza ocekivanja imaju u segmentu finansijske i
fizicke podrske. Zakljucak: Na svih pet dimenzija podrske (emotivna, socijalna, fizicka,
finansijska i savetodavna) od ¢lanova Sire porodice ocekuje se veci stepen pomoci. Analiza
pojedinaénih ajtema u okviru navedenih dimenzija ukazuje na postojanje razlifitog
stepena o¢ekivanja u okviru iste dimenzije, $to je posledica specifi¢nosti zahteva.

Kljucne reci: roditelji dece sa smetnjama u razvoju, podrska, porodica, prijatelji

Uvod

Socijalna podrska kao multidimenzionalni konstrukt koji ¢ine fizicka
pomo¢, deljenje informacija, instrumentalna, emotivna i psiholoska podrska
roditeljima dece sa smetnjama u razvoju prilicno je bila zanemarena u
medicinskom modelu ometenosti (Boyd, 2002), kao i znacaj sagledavanja
socijalnih i fizickih okolnosti u kojima se radaju i zive ova deca (Moffatt et
al., 2019). Fizicka i instrumentalna podrska od ¢lanova Sire porodice, zajedno
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sa emotivnom i psiholoskom, veoma je znacajna i za roditelje dece tipicnog
razvoja (Mitchell, 2007, 2008; Yamashiro & Matsukura, 2015). O tome svedoci
i istrazivanje na uzorku od 600 porodica u Srbiji, koje je pokazalo da 80.2%
roditelja smatra da bi im obezbedivanje dodatnog znanja i podrske u vezi sa
vaspitavanjem dece bilo veoma korisno, a 76.0% smatra da bi im mnogo znacilo
da su u vaznim fazama razvoja deteta mogli da dobiju dodatne informacije o
roditeljstvu i razvojnim potrebama deteta. Roditelji koji su imali prilike da
potraze savet, najceS¢e su se obracali svojim roditeljima, psiholozima i braci
i sestrama i u 95.9% slucajeva smatraju da im je to bilo znacajno (UNICEF,
2014).

Za suocavanje sa svakodnevnim zahtevima podizanja i vaspitanja deteta
sa smetnjama u razvoju roditeljima je veoma znacajna formalna i neformalna
podrska, narocito afektivna i funkcionalna bliskost izmedu majke i bake
(Trindade et al., 2020). Formalnu podrsku roditelji dobijaju od terapeuta, lekara
i drugih struc¢njaka koji su deo timova sa kojima saraduju, a neformalnu od
porodice, prijatelja, volontera, udruzenja roditelja i nevladinih organizacija
(Boyd, 2002; Stanimirovi¢ i sar., 2012). Neformalnu podrsku koju pruzaju
porodica i prijatelji po pravilu karakteriSe poseban oblik zajednistva, koji na
viSe nacina obogacuje Zivot roditelja i deteta sa smetnjama u razvoju, jer je
u njenoj osnovi prirodna potreba da se uradi nesto za svoje bliznje (Lindblad
et al., 2007). Intenziviranjem neformalne podrske moze, do neke mere, da se
izbegne naruSavanje privatnosti porodice, koja nastaje ulaskom stru¢njaka u
porodi¢ni dom (Borges & Pereira, 2019).

Prihvatanje novonastale situacije i podrska bliskih osoba umnogome
zavise od toga u kojoj je meri nakon rodenja deteta sa smetnjama u razvoju
doslo do promene porodi¢nih odnosa. Neke porodice se lakse prilagodavaju na
novonastalu situaciju, te to ne utice radikalno na kvalitet Zivljenja, dok druge
karakteriSu psihopatoloski odnosi ili se veze medu njenim ¢lanovima kidaju
(Jaspard, 2002). Neretko ocevi roditelji ,,okrivljuju” majku za detetove smetnje
(Seligman & Darling, 2007). To moze da bude povod za distanciranje roditelja
od ostalih ¢lanova porodice, jer je bra¢na kohezija bitan ¢inilac za ublazavanje
posledica stresa koji se ucestalije javlja kod majki (Vucini¢ i Andelkovi¢, 2021).
Na povezanost stresa i podrske ukazuje i zakljucak da majke koje ne dobijaju
adekvatnu socijalnu podrsku u odnosu na majke koje su zadovoljne podrskom
iz formalnih i neformalnih izvora ispoljavaju znacajno visi nivo roditeljskog
stresa (Mili¢ Babi¢, 2019).

Za prihvatanje novonastale situacije i dijagnoze i za prevazilazenje
posledica stresa neophodno je da roditelji, nakon rodenja deteta sa smetnjom
u razvoju, nastave komunikaciju sa prijateljima. Podrska bliskih prijatelja,
sa kojima su ranije razmenjivali iskustva, delili prijatne i prevazilazili teske
trenutke, znacajna je za emocionalno i psihosocijalno blagostanje roditelja
dece sa smetnjama u razvoju (Bray et al., 2017). Njihova podrska ima uticaj na
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porodi¢no funkcionisanje, kao i na zadovoljstvo roditelja zivotom (Cuzzocrea et
al.,2015), doprinosi licnom rastuirazvoju kroz iskustveno uc¢enje i unapredivanje
vestina reSavanja problema (Shilling et al., 2013). Neformalna podrska moze
pozitivno da uti¢e na decu sa smetnjama u razvoju i druge ¢lanove porodice
(Canary, 2008). Grupe podrske koje ¢ine roditelji dece sa smetnjama u razvoju,
psiholoski centri, savetnici razliCitih specijalnosti, zaposleni u sluzbama za
socijalni rad i ¢lanovi volonterskih organizacija takode predstavljaju znacajan
resurs za prevazilazenje svakodnevnih teskoc¢a (Heiman, 2002). One, uz opstu
podrsku socijalne sredine, doprinose unapredivanju veze izmedu partnera,
¢lanova porodice, ali i ostvarivanju pozitivne komunikacije i povezanosti
izmedu majke i deteta sa smetnjama u razvoju. I porodica i prijatelji pruzaju
emotivnu i savetodavnu podrsku, obezbeduju socijalnu participaciju, pri cemu
¢lanovi porodice vise pruzaju materijalnu i fizicku pomo¢, ukljucujuéi brigu za
zdravlje, leenje 1 Cuvanje deteta (Bennett et al., 1996).

Podrska koju dobijaju roditelji dece sa smetnjama u razvoju postaje
znaCajan prediktor kvaliteta Zzivota (Davis & Gavidia-Payne, 2009).
Zadovoljstvo podrskom je tesno povezano sa psihofizi¢kim blagostanjem osobe,
jer pruza osecaj sigurnosti, podstice optimizam i omogucava lakse reSavanje
svakodnevnih zahteva povezanih sa brigom o deci (Leutar i Rai¢, 2002,
prema Mili¢ Babi¢, 2013) i pozitivnim ishodima roditeljstva (Findler, 2000).
Roditeljima dece sa smetnjama u razvoju bake i deke i ostala rodbina koja zivi
u blizini ve¢ u prvim danima detetovog zivota mogu da pruze razlicite oblike
pomoci (Pit-ten Cate et al., 2007). Oni su prve osobe koje roditelji kontaktiraju
nakon saznanja da kod njihovog deteta postoji smetnja u razvoju i imaju kljucnu
ulogu u pruzanju neformalne podrske. Roditeljima dece sa smetnjama u razvoju
najvise znaci podrska koju im nude majke, ili maj¢ini roditelji (Trute, 2003).
Majke koje nemaju podrsku sopstvenih roditelja posebno su ranjive (Crettenden,
et al.,, 2018). Na ukljuCenost baka i deka u podizanje deteta utiCu njihovo
zdravstveno stanje, blizina stanovanja, nivo razumevanja teskoca 1 afektivna
vezanost izmedu njih i njihovog odraslog deteta, pa je zbog toga vazno da budu
informisani o situaciji svog unuka/e, kao i da je postoji dobra medugeneracijska
komunikacija (Lee & Gardner, 2010). Zdravstvene teskoce kod baka po majci
negativno se odrazavaju na nivo prakti¢ne i emocionalne podrske, kao i na
kvalitet odnosa sa ¢erkom (Crettenden, et al., 2018). Podrska koju pruzaju bake
i deke i drugi Clanovi $ire porodice nekada moZe da ima i kontraefekat, sto je
najces$ce povezano sa neslaganjem oko odluka vezanih za dete ili organizaciju
zivota (Mitchell, 2007).

Podrska koju roditelji dece sa smetnjama u razvoju mogu da dobiju
(oCekuju) od svojih bliznjih, ali i od §ire okoline, moze znacajno da im olaksa
prihvatanje situacije i planiranje budu¢ih koraka i dodatno da ih osnazi
za donoSenje vaznih odluka. Svest o tome da mogu da se oslone na nekoga
postaje narocito vazna u kriznim situacijama, npr. kada im se saopStavaju lose
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informacije vezane za stanje kod deteta, kada dolazi do promena u planu tretmana
ili kada im predstoje dugi boravci u ustanovama za rehabilitaciju (Nuri et al.,
2020). Uverenje da mogu da racunaju na dostupnost navedenih vidova podrske
moze da doprinese jacanju osecanja licne dobrobiti i da deluje kao zastitni
faktor od stresa u procesu prilagodavanja na odredenu zivotnu situaciju (Mili¢
Babi¢, 2019; Pelchat et al., 2005). Informacije o podrsci koju roditelji dece sa
smetnjama u razvoju oc¢ekuju od porodice i prijatelja znacajne su stru¢njacima
za osmisSljavanje strategija i umrezavanje ove podrske sa formalnom. Jedino
tako moze da se odgovori na sloZzene zahteve roditeljstva i roditeljima dece sa
smetnjama u razvoju obezbedi neophodna podrska.

Cilj rada

Cilj ovog istrazivanja je utvrdivanje u kojoj meri roditelji dece sa
smetnjama u razvoju oc¢ekuju podrsku od porodice i prijatelja, a u odnosu na
neke sociodemografske karakteristike.

Metode
Uzorak

Uzorak u istraZivanju ¢inilo je 65 roditelja dece sa smetnjama u razvoju,
uglavnom majke (= 62, P = 95.4%). Skoro svi roditelji su u braku (f= 60, P = 92.3%).
Nesto vise od polovine Zivi u gradskoj sredini (/= 37, P =56.9%), dok ostali zive u selu
ili prigradskom naselju na teritoriji Republike Srbije. Od ukupnog broja dve trecine
roditelja su u radnom odnosu (f'= 44, P = 67.7%). Najveéi broj roditelja ima decu sa
visestrukim smetnjama (= 42, P = 64.6%), dok je kod dece ostalih prisutna smetnja u
jednom domenu (motorika, vid, sluh, govor).

Instrumenti za prikupljanje podataka

Za prikupljanje podataka o elementima ocekivane podrske od ¢lanova porodice
i prijatelja koriS¢ena je skala Socijalna podrska — ponasanje (The Social Support
Behaviors — SS-B; Vaux et al., 1987). Skala se sastoji od 45 pitanja na koja roditelji daju
odgovore, uzimajuéi u obzir prethodno iskustvo i o¢ekivanja u kojoj meri bi im porodica
i prijatelji pruzili podrSsku u nekoliko domena. Uz neznatno jezicko prilagodavanje
tvrdnji, ova skala je koristan alat za otkrivanje glavnih stresora u porodicnom
funkcionisanju, a osim ocekivane podrske, moze da se proceni i dostupna podrska.
Skala je podeljena u pet subskala, kojima se procenjuje emotivna (deset ajtema), socijalna
(sedam ajtema), fizicka (osam ajtema), finansijska (osam ajtema) i savetodavna podrska
(dvanaest ajtema). Roditelji daju odgovore na petostepenoj skali Likertovog tipa (1 —
niko to ne bi uradio, 5 — skoro svi bi to uradili). Ispitanik odvojeno popunjava upitnik
za porodicu i prijatelje. Na nivou cele skale, u okviru ovog istrazivanja, utvrden je visok
nivo pouzdanosti (o = .97). Za prikupljanje sociodemografskih podataka koris¢en je
posebno konstruisan upitnik.
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Procedura istrazivanja

Upitnici koriséeni za prikupljanje podataka su objedinjeno postavljeni na Gugl
platformu, a zatim prosledeni udruzenjima roditelja dece sa smetnjama u razvoju,
koji su u okviru svojih grupa na drustvenim mrezama delili link. Uces¢e roditelja u
istrazivanju bilo je dobrovoljno i anonimno. Podaci su prikupljani u periodu od februara
do maja 2021. godine, nakon Cega je pristup upitnicima zatvoren.

Obrada podataka

Statisticka obrada podataka izvrSena je u programu SPSS Statistic 25. Kori§¢ena
je deskriptivna statistika (uCestalost, aritmeticka sredina i standardna devijacija). Kako
je Sapiro—Vilkov test pokazao da postoji odstupanje od normalne raspodele, sprovedena
je neparametrijska analiza putem Man—Vitnijevog U i Kraskal-Volisovog testa.

Rezultati istraZivanja

Roditeljsko vrednovanje pet vidova ocekivane podrske od cClanova
sire porodice, sude¢i prema maksimalnim i proseCnim vrednostima, krece
se oko ocene Cetiri (minimalno 3.35, maksimalno 4.16). To znaci da roditelji
od porodice imaju dosta visoka oc¢ekivanja u ponudenim oblastima kada im
zatreba podrska. Nezaposleni roditelji, roditelji dece sa viSestrukim smetnjama
iroditelji iz seoskih i prigradskih sredina nize su vrednovali sve vidove podrske
(Tabela 1), medutim razlike izmedu aritmetiCkih sredina nisu statisticki
znacajne (Tabela 2).

Tabela 1
Deskriptivni pokazatelji ocekivane porodicne podrske na pojedinim subskalama
Socijalna ~ Emotivna Fizicka  Finansijska Savetodavna
Varijabla Grupe (max 35) (max 50) (max 40) (max 40) (max 60)
AS SD AS SD AS SD AS SD AS SD
'_g E Zaposleni 2738 6.58 38.59 1046 31.77 775 31.75 8.28 45.52 13.12
.:‘2 2 Nezaposleni 24.81 9.50 34.62 13.50 28.05 11.27 27.51 11.13 43.38 16.29
Jedna
o . 2848 6.74 40.26 10.48 33.30 7.60 32.78 798 48.35 13.07
g smetnja
(]
g oy
Z ViSestruke 550 801 35.69 1153 29.07 961 2909 996 4190 1446
smetnje
s, Grad 2795 7.06 39.32 11.03 32.16 8.06 31.73 8.23 46.46 13.15
2 § Selo 23.50 8.90 33.88 12.76 27.66 11.25 28.05 11.38 40.11 15.90
53
2 .
= E: E:Sge{;dsm 2690 6.49 36.00 1078 2990 8.02 2970 979 4310 14.61
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Tabela 2

Vrednosti statistika i pripadajucih nivoa znacajnosti (Man—Vitnijeve i

Kraskal-Volisove analize) — ocekivana porodicna podrska

Socijalna Emotivna Fizicka Finansijska Savetodavna

U p Uu » U p U p U p
Radni status  398.50 .37 395.00 .34 38100 .25 373.00 .20 398.00 .36
Smetnje 362.00 .09 359.00 .08 354.50 .07 382.50 .16 350.00 .06
Mesto 339 08 294 23 204 36 109 57 235 3l
stanovanja

Roditeljsko vrednovanje o¢ekivane podrske prijatelja na svim subskalama
sli¢no je vrednovanju porodi¢ne podrske (Tabela 3). Naime, roditelji dece sa
visestrukim smetnjama, nezaposleni i oni koji zive u seoskim i prigradskim
sredinama nize su vrednovali oCekivanu podrsku prijatelja. lako se radi o
neznatnim razlikama izmedu aritmetickih sredina, uo¢eno je da su roditelji na
svim domenima nize vrednovali o¢ekivanu podrsku prijatelja od podrske koju
oc¢ekuju od ¢lanova Sire porodice i familije. Prema rezultatima koji su dobijeni
primenom Man—Vitnijevog i Kraskal-Volisovog testa ne postoji statisticki
znaCajna razlika u vrednovanju ocekivanih vidova podrske od prijatelja i
porodice, u odnosu na mesto boravka i radni status roditelja, kao ni u odnosu na

vrstu smetnje kod deteta (Tabela 4).

Tabela 3
Deskriptivni pokazatelji ocekivane podrske od prijatelja na pojedinim
subskalama
Socijalna  Emotivna Fizicka  Finansijska Savetodavna
Varijabla Grupe (max 35) (max 50) (max 40) (max 40) (max 60)
AS SD AS SD AS SD AS SD AS SD
'g 2 Zaposlen 27.07 6.60 37.64 9.53 29.22 742 2729 7.60 4423 11.84
é ‘g Nezaposlen 22.24 9.37 31.05 13.22 24.66 11.02 23.66 10.55 36.66 16.30
2 Jedna 2635 8.22 36.87 12.58 28.61 961 2696 956 43.08 15.59
£ smetnja
E Visestruke
n . 25.05 773 3476 10.45 2728 8.60 25.66 8.34 41.07 12.82
smetnje
= Grad 26.86 7.56 37.35 11.10 28.51 8.70 26.78 8.62 43.62 13.75
=]
% E Selo 22.27 829 31.83 11.44 2528 993 24 9.09 3811 14.10
= g i
g E:Sge?;dSko 2630 721 3530 10.52 2940 7.65 27.50 8.81 41.60 1330

Specijalna edukacija i rehabilitacija, 21(2), 117-132, 2022



VUCINICISAR. 123

Tabela 4

Vrednosti statistika i pripadajucih nivoa znacajnosti (Man—Vitnijeve i
Kraskal-Volisove analize) — ocekivana porodicna podrska

Socijalna Emotivna Fizicka Finansijska Savetodavna

U p U p U p U )4 U p

Radni status  343.00 .09 334.50 .07 37400 .21 37150 .20 345.00 .10
Smetnje 415.00 .35 404.00 .27 430.00 .46 43350 .49 407.00 .29

Mesto 437 11 418 12 205 35 152 46 277 25
stanovanja

Analizom pojedina¢nih tvrdnji (Prilog 1) moze se uociti da je na svim
ajtemima visim ocenama vrednovana ocekivana podrska porodice. Roditelji
dece sa smetnjama u razvoju najmanje ocekuju pomo¢ u nekim segmentima
fizicke 1 finansijske podrske, i to narocito ukoliko je neophodno da od prijatelja
pozajme novac (ajtemi 29, 32 i 33), da im prijatelji kupe nesto od garderobe
(ajtem 30). Roditelji dece sa smetnjama u razvoju takode smatraju da ne bi mogli
da se oslone na prijatelje kada bi im bila potrebna pomo¢ vezana za brigu o
ku¢i ili kuénim ljubimcima (ajtem 19), kada bi bili prinudeni da pozajme skupe
stvari poput automobila ili nekih alata (ajtemi 20 i 22), kao ni da bi im, ako se
nadu u stanju potrebe, ponudili da ostanu kod njih (ajtem 25).

Kada je u pitanju socijalni domen podrske, roditelji imaju veca
ocekivanja od c¢lanova uze i Sire porodice u pogledu spremnosti da podele
zajednicko vreme sa njima (ajtemi 12 i 15) nego od prijatelja. Ocekivanja od
prijatelja u pokazivanju saosecanja i pruzanja podrske kroz istrajavanje u borbi
sa nekim aktuelnim problemom takode su nesto nize vrednovana (ajtemi 5 i 9).
Savetodavna podrska vise se ocekuje od ¢lanova porodice nego od prijatelja,
narocito kada je neophodno doneti neku odluku ili naéi resenje za neki problem
ili situaciju 1 razmotriti postojece opcije (ajtemi 41, 42, 43 1 45).

Diskusija

Podrska roditeljstvu je svaki vid intervencije koji ima za cilj redukovanje
stresa kod roditelja i daje doprinos njihovom socijalnom, fizickom i
emocionalnom blagostanju (Molinuevo, 2013). Za roditelje dece sa smetnjama
u razvoju socijalna podrska je znacajan Cinilac prevladavanja stresa povezanog
sa brojnim ¢iniocima, kao Sto je prihvatanje novonastale situacije, iznalazenje
nacina komunikacije sa detetom, identifikovanje njegovih potreba i sli¢no
(Boyd, 2002; Findler & Ben-Ari, 2003; Lopez et al., 2008).

Procena porodi¢nih resursa i resursa na koje roditelji deteta sa smetnjama
u razvoju mogu da se oslone ako im zatreba pomo¢, deo je sistema organizacije
rada u ranoj intervenciji (Krsti¢ i sar., 2017). Zahvaljuju¢i sagledavanju
potencijalnih izvora podrSke programi rada sa roditeljima i detetom mogu
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da se kreiraju sveobuhvatno i da se roditeljima obezbede oni vidovi pomo¢i
koji ¢e im olaksati suoCavanje sa izazovima odgajanja deteta sa smetnjama
u razvoju. Sistemsko organizovanje formalne i neformalne podrSke ima za
cilj unapredivanje kvaliteta porodi¢nog Zivota i odnosa roditelj—dete, jer je
roditeljska briga, osim na trenutnu situaciju, usmerena i na buduénost deteta i
njegovo funkcionisanje u stalno menjajuéim okolnostima (Heiman, 2002). Sa
odrastanjem se javljaju nova pitanja vezana za prognozu oboljenja ili stanja,
tretman, funkcionisanje deteta u buducnosti, posebno kod roditelja dece sa
viSestrukim smetnjama, $to kumulativno ima negativan uticaj na kvalitet
roditeljstva (Barnett et al., 2003). Neformalna podrska baka i deka je veoma
bitna, jer su njihovo sopstveno roditeljstvo, opste Zivotno iskustvo i vreme koje
imaju na raspolaganju izuzetno znacajni izvori samopouzdanja u traganju za
informacijama i resursima formalne podrske, za razliku od njihove odrasle
dece koja su previSe zauzeta svakodnevnim brigama, ¢uvanjem ostale dece,
vodenjem domacinstva, profesionalnim obavezama (Moffatt et al., 2019).
Komplikovane administrativne procedure u zdravstvenim, socijalnim i
obrazovnim ustanovama bakama i dekama uglavnom ne predstavljaju problem,
oni mogu svojoj deci da pruze instrumentalnu i savetodavnu podrsku i odvedu
drugo dete na godisnji odmor (Beudin & Schneider, 2012).

Premarezultatima naSeg istrazivanjaroditelji dece sa smetnjama u razvoju
ocekuju visi stepen podrske od ¢lanova porodice nego od prijatelja. Podrska
¢lanova Sire porodice je od velikog znacaja za kvalitet Zivota i porodi¢nog
funkcionisanja, a podrska prijatelja doprinosi samo emotivnom blagostanju,
zakljuceno je u studiji Dejvisa i Gavidija-Pejna (Davis & Gavidia-Payne, 2009).
Isti autori zakljucili su da se od porodice ocekuje mnogo vise u pogledu svih
vrsta podrske (finansijska, fizicka, emotivna, socijalna, savetodavna), Sto je
donekle kompatibilno sa rezultatima naSeg istrazivanja, gde se od prijatelja
najmanje ocekuje fizicka i finansijska podrska.

Roditelji imaju priliku da sa ¢lanovima porodice dele svoja osecanja,
informacije vezane za stanje kod deteta i osecaju se sigurnije ako njima povere
brigu o detetu (Pit-ten Cate et al., 2007). Prema rezultatima naseg istrazivanja
roditelji dece sa smetnjama u razvoju imaju dosta visoka o¢ekivanja u pogledu
podrske od svojih bliznjih (pored fizicke i finansijske, ocekuju i savetodavnu i
emotivnu podrsku), dok su, na primer, rezultati jednog istrazivanja pokazali da
je neformalna podrska bila znatno veca za bake koje odgajaju unuke tipi¢nog
razvoja, nego za one koje brinu o unucima sa smetnjama u razvoju (Kresak et
al., 2014).

Imajuciuvidu teSkoce sa kojima se suoc¢avaju roditelji dece sa visestrukom
ometenos$¢u postojala je pretpostavka da oni ocekuju veci stepen podrske u
odnosu na roditelje ¢ije dete ima jednu smetnju u razvoju, Sto rezultati nisu
pokazali. Rezultati nekih ranijih studija pokazali su da ¢lanovi Sire porodice ne
pruzaju podrsku roditeljima dece sa smetnjama u razvoju zbog nesuglasica u
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porodi¢nim odnosima, koji datiraju od ranije, a ne zbog ometenosti kod deteta
(Mirfin-Veitch et al. 1996; Mirfin-Veitch & Bray 1997, sve prema Mitchell,
2007), pa nije iskljuceno da je i u nasem istrazivanju to slucaj, Sto treba proveriti
koris¢enjem adekvatnih istrazivackih procedura. Podatak da roditelji koji zive
u seoskoj sredini o¢ekuju nizi stepen podrske i od porodice i od prijatelja, u
odnosu na roditelje iz prigradskih i gradskih sredina, moze se povezati sa
nacinom porodi¢nog zZivota i potencijalno prisutnom stigmom. Izolovanost ovih
porodica moze dodatno negativno da se odrazi na roditeljstvo, jer druZenje sa
roditeljima koji prolaze sli¢an put omoguc¢ava razmenu iskustva i diskutovanje
o pozitivnim aspektima roditeljstva deteta sa smetnjama u razvoju (Bray et al.,
2017). Fokusiranje na prakti¢na reSenja i jake strane u zivotu moze da redukuje
stres, prvenstveno kod majke, kao i podrska prijatelja koja je dragocena kada je
posveéena pozitivnim aspektima zivota (Trute et al., 2010).

Zaposleni roditelji, u poredenju sa nezaposlenima, smatraju da bi dobili
visi stepen podrske i od porodice i od prijatelja ako bi im zatrebala, $to je
prema nekim autorima povezano sa ¢injenicom da im komunikacija na radnom
mestu omogucava da sauvaju veze sa prijateljima i kolegama koji mogu da
budu znacajan resurs emotivne i savetodavne podrske (Cuzzocrea et al., 2015).
Ipak neki rezultati svedoce da roditelji dece sa smetnjama u razvoju prijatelje i
komsije ne smatraju pouzdanim izvorom podrske i zato majke napustaju posao
kako bi mogle da se posvete detetu (Valentine, 1993, prema Bennett et al.,
1996). Napustanjem posla roditelji gube svoje dotadasnje prijatelje i ostvaruju
poznanstva sa drugim roditeljima dece sa smetnjama u razvoju, koje upoznaju
u bolnicama ili centrima za rehabilitaciju (Heiman, 2002).

Pojedini vidovi podrske imaju razlicite ishode. Emocionalna podrska
moze da utie na nivo stresa, savetodavna na izbegavanje stresnih situacija i
efikasnije reSavanje problema (Crettenden et al., 2018; Vaux, et al., 1987), §to je
za roditelje dece sa smetnjama u razvoju visestruko znacajno. Stoga je zadatak
struénjaka da prepoznaju vrednost neformalne podrske, prvenstveno one koju
pruzaju bake i deke, te da dodatno unaprede njihovu ulogu (Kaczmarek, 2021).

Zakljucak

Istrazivanje je sprovedeno u cilju utvrdivanja stepena podrske koju
roditelji dece sa smetnjama u razvoju ocekuju od porodice i prijatelja. Na osnovu
analize rezultata zakljuCeno je da su ocekivanja od porodice, u poredenju sa
ocekivanjima od prijatelja, ve¢a u okviru svih pet dimenzija podrske (emotivna,
socijalna, fizi¢ka, finansijska i savetodavna). Analiza pojedinacnih ajtema u
okviru navedenih dimenzija podrske ukazuje na postojanje razlika u nivou
oc¢ekivanja, $to je posledica specifiCnosti zahteva koje bi trebalo da ispune
¢lanovi Sire porodice. Roditelji dece sa smetnjama u razvoju od prijatelja
najmanje o¢ekuju pomo¢ u nekim segmentima fizicke i finansijske podrske.
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Pra¢enjem razlika u odnosu na odabrane sociodemografske varijable
zakljuceno je da su nezaposleni roditelji, roditelji dece sa viSestrukim smetnjama
i roditelji iz seoskih i prigradskih sredina niZe vrednovali sve vidove podrske,
ali razlike izmedu aritmetickih sredina nisu statisticki znacajne ni u jednoj od
ispitivanih dimenzija.

Imajuci u vidu da je istrazivanjem obuhvacena samo ocekivana podrska
od porodice i prijatelja, narednim istrazivanjima treba obuhvatiti i postojecu
(konkretnu) podrsku i dovesti je u odnos sa relevantnim sociodemografskim
varijablama (broj dece u porodici, veli¢ina porodice, socioekonomski status,
slobodno vreme i zdravlje roditelja, potpuna/nepotpuna porodica i sl.). Podaci
dobijeni poredenjem stepena ocCekivane i dobijene formalne i neformalne
podrske i podaci koji bi bili rezultat dubinskih, polustrukturiranih intervjua
o iskustvu roditelja vezanim za podrsku predstavljali bi znacajan orijentir za
kreiranje sveobuhvatnog sistema podrske.
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Family and friends’ expected support to parents of
children with disabilities

Vesna J. Vuéini¢, Valentina I. Marta¢, Marija M. Andelkovié¢

University of Belgrade — Faculty of Special Education and Rehabilitation, Belgrade, Serbia

Introduction. Informal and formal support to parents of children with disabilities affects
family functioning and life satisfaction of family members in many ways. Objective.
The aim of this research was to determine the extent to which parents of children with
disabilities expected support of their family and friends. Methods. The sample included
65 parents of children with disabilities, most of whom were mothers (N = 62, P = 95.4%).
The Social Support Behaviors — SS-B scale (Vaux et al., 1987) was used to examine
the expected support of family and friends. Results. Descriptive statistics showed that
parents counted on family members’ support much more than on their friends’ support.
Parents of children with multiple disabilities, unemployed parents, and those who lived
in rural areas had lower expectations regarding family and friends’ support compared to
other groups. Their expectations were the lowest in the segments of financial and physical
support. Conclusion. Extended family members were expected to provide greater help in
all five support dimensions (emotional, social, physical, financial, and counselling). The
analysis of individual items within these dimensions indicates the existence of various
expectation levels within the same dimension, which is the result of specific requirements.
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Prilog 1
Distribucija uzorka prema proceni podrske porodice i prijatelja
0,
Funkcija Tvrdnje ] Ocena % s
podrske . 3 4 )
niko svi
1. Smirio bi me kada sam uznemiren/a 1087 9.2 154 338 308
1547 92 154 415 185
T . .. 62 123 185 262 369
2. Nasalio bi se kako bi me oraspolozio 62 123 108 431 277
3 Slusao bi ako imam potrebu da 92 138 154 262 354
" pri¢am o svojim osecanjima 9.2 123 138 354 292
4 Ohrabrio bi me kada treba dauradim 7.7 6.2 262 21.5 38.5
" nesto tesko 92 154 169 246 33.8
s 5 Pokazao bi mi da razume kako se 77 169 20.0 215 338
= © osecam 108 13.8 262 277 215
g 6 Zagrlio bi me ili na drugi nacin 77 92 138 231 46.2
= " pokazao da brine 77 13.8 138 262 38.5
. . 6.2 200 138 231 369
7. Nebime osudivao 62 108 262 277 292
% Pokazao bi empatiju kada sam 77 108 231 200 385
" uznemiren/a 77 169 246 30.8 20.0
9 Ostao bi pored mene kada sam u 92 46 169 246 446
" nekom problemu 92 108 20.0 369 23.1
) ) 77 77 200 308 338
10. Pokazao bi naklonost prema meni 92 108 200 369 231
1 PredloZzio bi mi nesto da skrenem 123 20 215 138 323
" misli sa problema 123 200 169 277 231
D Posetio bi me ili bi me pozvao kod 6.2 108 13.8 277 415
" sebe 123 10.8 18.5 33.8 246
e T 92 77 92 277 462
- 13. Rucali bismo ili veéerali zajedno 123 92 92 202 400
= 1 ISao bi u bioskop ili na koncert sa 77 154 154 292 322
3 " mnom 92 108 13.8 323 338
” 15. Proveo bi lepo vreme sa mnom 7746 138323 415
' 62 123 138 33.8 338
y . 62 92 169 262 415
16. Zeleo bi da razgovara sa mnom 16 138 138 308 369
. L . 46 138 92 277 446
17. Nazvao bi me samo da ¢uje Sta radim 31 169 138 400 262
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.. Ocena %
Funkcija Tvrdnie ; 5
podrske . 2 3 4 .
niko svi
. . 10.8 3.1 77 369 415
18. Povezao bi me kada je to potrebno 62 138 169 292 B8
19 Brinuo bi 0 mojoj kudi, ljubimcima, 123 154 138 231 354
" kada je to potrebno 24.6 154 200 231 16.9
20 Pozajmio bi mi auto ukoliko mi 92 717 77 30.8 446
" zatreba 9.2 154 20.0 29.2 26.2
91 Pomogao bi u slucaju selidbe ili 92 77 92 323 415
% " nekog drugog velikog posla 92 123 123 338 323
:E ” Pozajmio bi mi opremu ili alat akosu 7.7 7.7 92 354 40.0
" mi potrebni 77 123 138 369 292
23 Pokazao bi mi kako da uradimnesto 6.2 123 185 292 338
" §to ne znam 9.2 92 262 292 26.2
24 Razgovarao bi sa drugim ljudimada 92 123 154 262 36.9
" dogovori nesto za mene 10.8 123 26.2 2717 231
25 Ponudio bi mi da ostanem kod njega 77 92 92 323 415
" ukoliko mi je to potrebno 123 138 215 308 215
. 46 46 154 277 417
26. Platio bi rucak ako nemam novca 02 92 92 354 369
27 Platio bi mi pi¢e ukoliko nemam 77 62 77 292 492
" novca 77 123 77 354 369
)% Pomogao bi mi oko neophodne 77 77 108 369 369
" kupovine 154 77 169 385 215
%’ 29 Pozajmio bi mi novac na 92 108 92 277 431
=§ " neograni¢eno vreme 123 169 246 338 12.3
£ 30 Kupio bi mi garderobu ukoliko 77 10.8 13.8 323 354
=) " nemam novca 154 185 277 24.6 138
31 Poklonio bi mi stvari koje su mi 77 10.8 92 354 369
" potrebne 92 154 231 323 20.0
3 Pozajmio bi mi novac i rekao da 169 92 123 30.8 30.8
" zaboravim na to 246 185 231 277 6.2

185 77 108 385 24.6

33. Pozajmio bi mi veliku sumu novca 25 231 215 262 77
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.. Ocena %
Funkcija Tvrdnie ; 5
podrske . 2 3 4 .
niko svi
34 Dao bi mi predloge kako da saznam 92 92 21.5 292 308
" vise o nekoj situaciji 77 123 169 354 277
35 Predlozio bi nacin na koji nesto 92 77 169 323 338
" mogu da uradim 62 154 169 323 292
. y . 62 138 123 292 385
36. Dao bi mi savet Sta da uradim 77 154 169 308 292
37 Pomogao bi mi da saznam $ta je 77 10.8 169 277 369
" najbolje da uradim 9.2 123 231 277 277
38 Pomogao bi mi da donesem valjanu 123 10.8 169 277 323
" odluku 123 200 262 200 215
g 39 Pomogao bi mi da shvatim §ta se 77 13.8 200 262 323
5 " deSava 7.7 138 20.0 338 24.6
§ 40 Uputio bi me kome da se obratimza  10.8 10.8 13.8 292 354
3 " pomo¢ 13.8 77 185 292 308
S ..o 108 92 185 308 30.8
41. Rekao bi mi koje su mi opcije i izbori 108 92 23 262 215
4 Naveo bi mi razloge zasto nesto treba 10.8  12.3  10.8 30.8 35.4
" ili ne treba da uradim 108 9.2 231 292 277
83 Pokazao bi mi najbolji i najbrzina¢in 6.2 169 9.2 338 338
" da nesto uradim 77 169 246 277 23.1
Lo . 92 154 123 292 338
44. Rekao bi mi §ta da radim 108 123 292 231 246
o . 6.2 138 154 277 369
45. Pomogao bi mi da reSim problem 02 138 277 246 246

Napomena: * podrska porodice, ™ kurziv — podr§ka prijatelja
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Govorno-jezic¢ki deficiti kod dece sa selektivnim
mutizmom — uzrok, komorbiditet ili posledice?

Bojana J. Drljan

Univerzitet u Beogradu — Fakultet za specijalnu edukaciju i rehabilitaciju, Beograd, Srbija

Uvod: Selektivni mutizam (SM) je poremecaj koji se opisuje u okviru dve dimenzije
— psiholoske i logopedske. Najvec¢i broj istrazivackih radova posvecen je psiholoskoj
dimenziji SM. Medutim, u novije vreme sve veci broj istrazivanja ukazuje na znacajno
ostecenje govorno-jezickih sposobnosti kod dece sa SM, kao i na moguéu povezanost
teskoca u razvoju jezickih sposobnosti i pojave SM na Skolskom uzrastu. Cilj: Cilj
ovog rada je pregled literature o govorno-jezickim deficitima kod dece sa SM u svrhu
razjas$njenja uzro¢no-posledi¢nih veza izmedu jezickih i anksioznih poremecaja. Metode:
Za pretragu literature koris¢ene su baze Konzorcijuma biblioteka Srbiji i relevantni
internet pretrazivaCi. Rezultati: U literaturi je dostupno devet istrazivackih studija
govorno-jezic¢kih sposobnosti kod dece sa SM. Najéesci potvrdeni poremecaji govorno-
jeziCkog razvoja su razvojni jezicki poremecaj mesovitog i ekspresivnog tipa, razvojni
fonoloski poremecaj i deficiti jezickog procesiranja, koji se znacajno cesce javljaju kod
dece sa SM u odnosu na decu sa anksioznim poremecajima bez prisustva SM i decu
tipiénog razvoja. Ovi deficiti povezani su sa teSko¢ama u ovladavanju akademskim
vestinama, ali i sa teSkoCama u socijalnim veStinama i rizikom pojave bihevioralnih
problema na Skolskom uzrastu. Zakljucak: lako su postojece studije pruzile dragocen
uvid u neke aspekte govorno-jezickog razvoja dece sa SM, jo§ uvek nije razja$njen
odnos jezickih deficita i simptoma anksioznosti kod ove dece tokom razli¢itih razvojnih
perioda. Posebno nedostaju istrazivanja o ranom govorno-jezickom razvoju, koja bi mogla
rasvetliti kompleksnu uzro¢no-posledi¢nu dinamiku jezickih i anksioznih poremecaja
koje ispoljavaju deca sa SM.

Kljucne reci: selektivni mutizam, govorno-jezicki deficiti, etioloski faktori,
komorbiditet

Uvod

Selektivni mutizam (SM) je psihijatrijsko stanje koje se obi¢no javlja
tokom detinjstva i1 karakteriSe ga odsustvo govora u odredenim javnim
situacijama u kojima se ocekuje da dete govori (npr. u $koli), dok je u drugim
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situacijama (npr. u ku¢i) govor deteta sasvim normalan. Da bi se postavila
dijagnoza SM prema DSM-5 (American Psychiatric Association [APA], 2013)
potrebno je da je selektivno odsustvo govora prisutno najmanje jedan mesec.
Izostanak govora u odredenim situacijama koji ne perzistira dugo moze se sa
razvojne tacke glediSta smatrati normalnim. Dalje, prema DSM-5 izostanak
govora se ne moze pripisati nedostatku znanja govornog jezika potrebnog u
socijalnoj situaciji. Pored toga, ovaj poremecaj se ne moze bolje objasniti
drugim poremecajem komunikacije i ne moZe se pripisati poremecaju iz
spektra autizma, Sizofreniji ili nekom drugom psihijatrijskom poremecaju. Na
kraju, da bi se dijagnostikovao SM potrebno je da se javi u tolikoj meri da
ometa svakodnevno funkcionisanje deteta, tj. da ga odsustvo govora sprecava
da dobro funkcioniSe u §koli ili u socijalnim odnosima (APA, 2013). lako se
najéesce javlja na predskolskom uzrastu (Cunningham et al., 2004; Steffenburg
et al. 2018), obic¢no se ne dijagnostikuje do uzrasta izmedu sedam i devet godina
(Remschmidt et al., 2001; Standart & Le Couteur, 2003).

I nova verzija Medunarodne klasifikacije bolesti (ICD-11; World Health
Organization [ WHQO], 2020) opisuje SM kao poremecaj koji karakterise dosledna
selektivnost u govoru, gde dete pokazuje adekvatnu jezicku kompetenciju u
odredenim drustvenim situacijama (obicno kod kuce), ali dosledno ne govori
u drugim (obi¢no u Skoli). Poremecaj mora trajati najmanje mesec dana, sa
izuzetkom prvog meseca provedenog u skoli, i mora se ispoljiti u meri koja
ometa obrazovna postignuca ili drustvenu komunikaciju. Neuspeh u govoru nije
posledica nepoznavanja jezika ili jezicke udobnosti koja se zahteva u odredenoj
drustvenoj situaciji (npr. razliciti jezici se govore u $koli i kod kuce).

SM se javlja u razli¢itim kulturama i pogada decu iz svih drusStvenih
slojeva. Podaci iz strane literature ukazuju na to da SM spada u grupu retkih
poremecaja u detinjstvu, sa prevalencijom izmedu 0.47 1 0.76% (Viana et al.,
2009), ve¢om ucestalosti javljanja kod devojéica u odnosu od 1.5 do 2.6 prema
1 (Black & Uhde, 1995; Kristensen, 2000), kao i ve¢om ucestalosti javljanja
kod dece iz imigrantskih porodica (Elizur & Perednik, 2003). Stavise, kod
dece iz imigrantskih porodica SM mora trajati najmanje Sest meseci i javiti se
i na maternjem i na stranom jeziku kako bi se iskljucilo da nedostatak govora
nije posledica slabog poznavanja jezika ili prolazna reakcija na prilagodavanje
novom okruzenju (Toppelberg et al., 2005). S druge strane, u Srbiji ne postoje
zvani¢ni podaci o ucestalosti pojave SM, niti je ovaj poremecaj znacajnije
proucavan.

Spektar simptoma koji su identifikovani kao SM datira iz 19. veka.
Nemacki lekar Kusmaul prvi je, 1877. godine, opisao poremecaj u okviru
kojeg deca nisu govorila u odredenim situacijama, iako su imala sposobnost
govora. Taj poremecaj nazvao je ,,aphasia voluntaria”, smatrajuci da su ova
deca svojevoljno odlucivala da ne govore (Kopp & Gillberg, 1997; Kussmaul,
1877). Moric Tramer (Tramer, 1934), $vajcarski decji psihijatar, upotrebio je
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termin ,elektivni mutizam” da bi opisao istu konstelaciju simptoma, takode
isti¢uci uverenje da se ova deca odlucuju da ne govore (Dow et al., 1995). Iako
je Medunarodna klasifikacija bolesti i srodnih zdravstvenih problema (ICD-
10 — WHO, 1994) zadrzala termin ,elektivni mutizam”, u Cetvrtom izdanju
Dijagnostickog i statistickog priru¢nika Americkog psihijatrijskog udruzenja
(DSM-1V; APA, 1994) termin ,elektivni” zamenjen je terminom ,,selektivni”,
usmeravajuci fokus na ¢injenicu da ova deca ne govore u odredenim situacijama
ili u prisustvu odredenih pojedinaca, ali i naglasavajuci da je nedostatak govora
specifiCan za kontekst. Izmena termina prihvaéena je u jedanaestom izdanju
Medunarodne klasifikacije bolesti i srodnih zdravstvenih problema (WHO,
2020).

Klini¢ki posmatrano deca sa SM ¢ine vrlo heterogenu grupu (Kearney
& Rede, 2021) i ¢esto ispoljavaju kasnjenje u kognitivnom, govorno-jezickom i/
ili motorickom razvoju (Cleator & Hand, 2001; Kristensen, 2000; Manassis et
al., 2007). Klini¢ku sliku dodatno komplikuje to $to obrasci negovorenja kod
dece sa SM mogu varirati od toga da neka deca mozda nikada neée razgovarati
van kuce, neka mogu razgovarati sa nekoliko odabranih ljudi, neka mogu samo
Saputati, a neka ne govore samo sa osobama koje nisu ranije srela (Klein et al.,
2013). Pored toga, procena govorno-jezickog razvoja kod ove dece predstavlja
poseban izazov, s obzirom na to da je klinicka procena jedna od socijalnih
situacija u kojima ova deca naj¢esce ispoljavaju mutizam (Mclnnes et al., 2004).
Uzimaju¢i u obzir to da se SM manifestuje rano u razvoju, ogranien govor
deteta u odredenim situacijama i njegov uticaj na razvoj jezika zahteva pazljivo
razmatranje.

Cilj ovog rada je detaljan pregled literature o govorno-jezickom razvoju
dece sa SM, uklju¢ujuéi fenomenologiju i procenu, a u svrhu razjasnjenja
klinicke slike ovog poremecaja, Pored navedenog, cilj je i da se iznese teorijski
koncept SM iz logopedske perspektive i istaknu moguci nedostaci u istraZivanju
i praksi.

Metode

Za pretragu dostupne literature koriS¢ene su elektronske baze podataka
dostupne preko Konzorcijuma biblioteka Srbije za objedinjenu nabavku (KoBSON). Od
dostupnih baza koris¢ene su PsycINFO, PubMed (Medline) i Web of Science. Radovi su
pretrazivani prema slede¢im klju¢nim re¢ima prevedenim na engleski jezik: selektivni
mutizam, elektivni mutizam, socijalna fobija, govorno-jezicki deficiti, govorno-jezicki
razvoj, prediktori, procena, etiologija. U pretrazi su kori§¢ene kombinacije navedenih
klju¢nih reci. Pretragom je nadeno devet istrazivackih studija koje su procenjivale
govorno-jezicke sposobnosti kod dece sa SM. Pregled autora istrazivanja, uzorka,
kori$¢enih instrumenata i rezultata prikazan je u Tabeli 1.
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Rezultati sa diskusijom

Aktuelno stanoviSte o uzrocima SM

U pogledu etiologije SM najces¢e se navode multifaktorski Cinioci,
vecinom povezani sa psiholoskom dimenzijom razvoja deteta (Dimoski, 2016).
To je uslovljeno rezultatima istrazivanja koji su ukazali na visok procenat
povezanosti SM 1 socijalne fobije (npr. Chavira et al., 2007; Cunningham et al.,
2006; Sharp et al., 2007). Shodno tome, u literaturi postoji nekoliko psiholoskih
teorija koje objasnjavaju nastanak SM (Dimoski, 2016). Kohanova i saradnici
(Cohan et al., 2008) navode da deca sa SM spadaju u jednu od tri grupe dece
sa anksioznim poremecajem: 1. anksiozna — blago opoziciona (mutizam se
ispoljava u slucajevima kad postoji pritisak na dete da govori); 2. iskljucivo
anksiozna i 3. anksiozna sa odloZenom komunikacijom. Medutim, postoje
podaci koji ne podrzavaju stav da je SM manifestacija socijalne fobije. Naime,
rezultati istrazivanja Melfsena i saradnika (Melfsen et al., 20060) pokazali su da
deca sa SM imaju znacajno manji stepen anksioznosti u poredenju sa decom
koja imaju socijalnu fobiju, i u kvalitativnom, i kvantitativnom obimu. Dodatno,
navedena klasifikacija podrazumeva da dete u nekoj meri svojevoljno izbegava
da govori, kao oblik opozicionog ponasanja, §to nije u skladu sa klinickom
slikom SM. I podaci iz studija prevalencije anksioznosti kod dece sa SM ne
ukazuju konzistentno na to da su ova dva poremecaja nuzno povezana. Naime,
vec¢ina podataka o povezanosti SM i socijalne fobije potice iz istrazivanja sa
malim uzorkom ispitanika (7-44) (Manassis et al., 2007; Mclnnes et al., 2004;
Nowakowski et al., 2011; Oerbeck et al., 2014; Yeganeh et al., 2006; Young
et al.,, 2012). S druge strane, podaci iz studija u kojima je obuhvacen veéi
uzorak ispitanika ukazuju na opre¢ne podatke. Naime, podaci iz istrazivanja
Stejnhausena i Juzijeve (Steinhausen & Juzi, 1996) na uzorku od 100 ispitanika
sa SM ukazuju na prevalenciju od 66% dece koja ispoljavaju simptome
anksioznosti. Medutim, u studiji Fordove i saradnika (Ford et al., 1998) od
153 dece samo je 12% ispitanika ispoljavalo anksiozne oblike ponasanja.
lako anksioznost moze biti faktor koji doprinosi pojavi SM, ovaj simptom ne
objasnjava zasto se kod dece sa SM manifestuje ba$ na planu govora, a ne u
nekom drugom obliku ponaSanja.

SM i govorno-jezicki poremecaji

Iako je u literaturi znacajno veca paZnja posvecena povezanosti SM i
anksioznih poremecaja, sve je vise podataka koji ukazuju na govorno-jezicke
poremecaje kao moguce uzro¢nike pojave SM. Naime, sad ve¢ postoji prilian
broj istrazivanja koja su pokazala da deca sa SM mogu ispoljavati znacajno
kaSnjenje u razvoju kognitivnih, govorno-jezickih i motorickih sposobnosti
(Cleator & Hand, 2001; Kolvin & Fundudis, 1981; Kristensen, 2000; Steinhausen
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& Juzi, 1996). Podaci iz istrazivanja pokazuju da govorno-jezicke poremecaje
ili usporen govorno-jezicki razvoj ispoljava od 30 do 50% dece sa SM (Kolvin
& Fundudis, 1981; Kristensen, 2000; Steinhausen & Juzi, 1996). U istrazivanju
Kristensenove (Kristensen, 2000), kojim je obuhvaceno 54 ispitanika sa SM
i 108 ispitanika kontrolne grupe, rezultati su pokazali da se govorno-jezicki
poremecaji javljaju znacajno ¢esce kod dece sa SM (68, nasuprot 13%). Dodatno,
17% ispitanika imalo je simptome meSovitog (receptivno-ekspresivnog) tipa
razvojnog jezickog poremecaja, 12% simptome razvojnog jezickog poremecaja
ekspresivnog tipa i 43% razvojnog fonoloskog poremecaja (Kristensen, 2000).
U pogledu detaljnijeg profila jezickih deficita, rezultati studije Manasisove
i saradnika (Manassis et al., 2007) pokazali su da deca sa SM imaju znacajno
losija postignuéa na planu receptivnog vokabulara, fonoloSke svesnosti i
sintaksickih sposobnosti, u poredenju sa decom koja imaju anksiozni poremecaj
i decom tipi¢nog razvoja. Takode, deca sa SM ispoljavaju teskoce i na planu
narativnog diskursa. Naime, rezultati istrazivanja Mekinesove i saradnika
(MclInnes et al.,, 2004) pokazali su da deca sa SM prilikom prepricavanja
price produkuju znacajno krace, lingvisticki jednostavnije i manje raznovrsne
narative, u poredenju i sa decom tipi¢nog razvoja, i sa decom koja imaju
socijalnu fobiju. Rezultati studija narativnog diskursa impliciraju i pragmatske
teskoce kao potencijalne uzro¢nike pojave SM (Hipolito & Johnson, 2021).
Podaci iz istrazivanja ukazuju da deca sa SM najceSce ispoljavaju
receptivne jeziCke deficite, koji se mogu javiti u obimu od subklinickih pa do
klini¢kih formi razvojnih jezickih poremecaja (Kristensen, 2000; Kristensen
& Oerbeck, 2006; Manassis et al., 2003; Mclnnes et al., 2004). Pored deficita
receptivnih jezickih sposobnosti, deca sa SM cesto ispoljavaju i teSkoce na planu
sposobnosti jezickog procesiranja, poput deficita auditivnog procesiranja (Bar-
Haim et al., 2004) i deficita na planu auditivne verbalne memorije (Kristensen
& Oerbeck, 2006). Teskoce u razvoju jezickih sposobnosti, kao i1 deficiti
jezi¢kog procesiranja na predskolskom uzrastu, mogu dovesti do ozbiljnijih
komunikativnih i teSko¢a u ovladavanju vestinama ¢itanja i pisanja na Skolskom
uzrastu. Cak i suptilni jezi¢ki deficiti mogu dovesti do produbljivanja deficita
na planu jezickih sposobnosti viSeg nivoa, §to znacajno uti¢e na akademska
postignuca (Mclnnes et al., 2004). S druge strane, veliki broj dece sa razvojnim
jezickim poremecajem ispoljava znacajne deficite jezickih sposobnosti i na
Skolskom uzrastu (Drljan & Vukovi¢, 2017, 2019), a nivo razvijenosti jezickih
sposobnosti pozitivno korelira sa nivoom socijalne zrelosti kod ove dece
(Vukovi¢, 1. & Vukovi¢, M., 2007). Dodatno, deficiti na planu receptivnih
jezickih sposobnosti u vecoj meri ometaju funkcionisanje i mogu biti izvor
velike frustracije kod deteta, u poredenju sa deficitima ekspresivnih jezickih
sposobnosti. Pored toga, u prilog stanoviStu da u osnovi SM mogu biti jezicki
mehanizmi govore i podaci u literaturi koji ukazuju na to da bilingvizam
predstavlja znaCajan faktor rizika za pojavu ovog poremecaja kod dece sa
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osetljivim jezickim sistemom (Cucinotta et al., 2014; Le Pichon & de Jonge,
2016).

Dostupni podaci iz literature ukazuju na to da deca sa SM mogu
ispoljavati 1 teSkoc¢e na planu socijalnih sposobnosti, pogotovo onih jezicki
zavisnih. Naime, rezultati studije Karboneove i saradnika (Carbone et al., 2010)
pokazali su da deca sa SM imaju znacajno nizi nivo socijalne komunikativne
kompetentnosti i verbalnih socijalnih vestina u poredenju sa decom koja
imaju anksiozni poremecaj i decom tipicnog razvoja. Naime, nizi nivo
socijalne kompetencije i verbalnih socijalnih veStina moze biti vezan za samu
klini¢ku sliku SM. Medutim, razlike u ovom domenu izmedu dece sa SM 1
dece sa anksioznim poremecajem impliciraju mogu¢ uticaj jezickih deficita
na socijalne vestine ove dece. Pored toga, veliki broj istrazivanja pokazao je
da deca sa razvojnim jezickim poremecajem ispoljavaju znacajne teskoce na
planu socijalne kompetencije i socijalnih ve$tina na predskolskom i §kolskom
uzrastu, ali i u odraslom periodu (npr. Conti-Ramsden & Botting, 2004; Drljan
et al., 2015; Durkin & Conti-Ramsden, 2007; Snowling et al., 2006). Pored
toga, adolescenti sa razvojnim jezickim poremecajem ispoljavaju i znacajno
visi nivo stresa u socijalnim situacijama (Wadman et al., 2011), a teSkoce na
planu socijalnih i pragmatskih vestina Cesto su posledica deficita strukturalnih
aspekata jezika koji karakteriSu ovaj poremecaj (Drljan, 2017). Od specifi¢nih
deficita jezickih sposobnosti, teSkoce na planu receptivnih predstavljaju najveci
rizik za ispoljavanje socijalnih i bihevioralnih teskoca na Skolskom uzrastu
(Cohen et al., 1993), kao tezeg oblika specificnih smetnji u ucenju (Simkin &
Conti-Ramsden, 2006). Takode, receptivne jezicke sposobnosti visoko pozitivno
koreliraju sa socijalnim sposobnostima i kod dece tipicnog razvoja (Benner
et al.,, 2007). Navedeni podaci impliciraju uzro¢no-posledicnu vezu izmedu
jezickih deficita i simptoma koji karakteriSu SM. Naime, jezi¢ki poremecaji
na predskolskom uzrastu ¢esto dovode do teskoc¢a u socijalnoj komunikaciji
na $kolskom uzrastu, $to posledi¢no dovodi do povec¢anog nivoa frustracije i
komorbiditeta sa anksioznim poremecajima.

Odnos jezi¢kih deficita i socijalne anksioznosti kod dece sa SM

Rezultati prethodnih istrazivanja ukazuju na znacajne razlike izmedu
SM i socijalne fobije, uprkos odredenih slicnosti u etiologiji i simptomima.
Naime, etiologija SM nije u potpunosti razjasnjena, a SM se znacajno razlikuje
od anksioznih poremecaja zato §to je povezan sa vecom prevalencom jezickih
poremecaja. S druge strane, jo$ uvek nije jasno da li razvojni jezicki poremecaji
ili subklinicki jezicki deficiti dovode do povecanja nivoa anksioznosti kod dece
sa SM u odredenim komunikativnim situacijama, ili je u pitanju komorbiditet
dva poremecaja. Moguce objasnjenje je i da SM dovodi do deprivacije razvoja
jezickih sposobnosti na skolskom uzrastu. Na primer, s obzirom na to da dete
sa SM Cesto ne govori u Skolskom okruzenju, ne¢e postavljati pitanja i zahtevati
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pojasnjenja od ucitelja i nastavnika. To moze rezultovati nizim akademskim
postignu¢ima. Dodatno, sa primarnog porodi¢nog okruzenja na predskolskom
uzrastu, stimulacija razvoja jezickih sposobnosti pomera teziste na Skolsko
okruzenje kada deca zapo¢nu formalno obrazovanje. Razvoj socijalno-
komunikativnih i pragmatskih sposobnosti na Skolskom uzrastu u velikoj
meri zavisi od interakcije dece sa vr$njacima. Moguce je i da deca sa SM koja
nemaju istoriju jezickih poremecaja na predskolskom uzrastu ispolje jezicke
deficite na Skolskom uzrastu usled nedovoljne komunikacije sa vr$njacima, kao
i nedovoljno raznovrsne komunikativne interakcije sa drugima.

Medutim, visoka ucestalost govorno-jezickih poremecaja kod dece sa
SM u literaturi novijeg datuma jo§ uvek se razmatra sa aspekta komorbiditeta
(Muris & Ollendick, 2021). Naime, broj istrazivanja u kojima su proucavane
jezicke sposobnosti ove dece izuzetno je mali. Jedno od moguéih objasnjenja
velike disproporcionalnosti u istrazivanju jezickih i anksioznih poremecaja kod
dece sa SM je urazli¢itoj metodologiji. Prisustvo anksioznih poremecaja kod ove
dece moguce je istraziti primenom intervjua koji popunjavaju roditelji i druge
bliske osobe, a vecina istrazivanja u ovoj oblasti upravo se bazira na ovakvoj vrsti
procene (Muris & Ollendick, 2021). S druge strane, jezicka procena dece sa SM
znacajno je kompleksnija i zahteva visok stepen obuke klinicara koji prikuplja
podatke. S obzirom na to daje klinicka situacija ¢esto jedna od socijalnih situacija
u kojima ova deca ispoljavaju mutizam, detaljna govorno-jezicka procena
zahteva obuku roditelja za uzimanje adekvatnog uzorka spontanog govora
ili ¢ak primenu mernih instrumenata (Muris & Ollendick, 2021). Pored toga,
procena govorno-jezickih sposobnosti je multidimenzionalna i zahteva pazljivo
merenje 1 analizu svih aspekata jezika, fonoloskih, morfosintaksickih, leksicko-
semantickih i pragmatskih. Takva procena traje dugo i zahteva primenu velikog
broja instrumenata, kao i kombinaciju primene direktnih mernih instrumenata
i strukturalne opservacije u slucaju pragmatskih sposobnosti. Naveden je
jedan od mogucéih razloga zasto postoji mali broj istrazivackih studija u Sirem
vremenskom okviru, koje nisu dovoljne za izvodenje pouzdanih zakljucaka,
prvenstveno o opsegu jezic¢kih deficita koje ova deca ispoljavaju, a zatim i o
odnosu jezickih i anksioznih poremecaja koji karakteriSu SM.

Postoje¢e studije pruzile su pocetni uvid u jezicku dimenziju SM,
ali su mozda postavile viSe pitanja nego Sto su dale pouzdanih odgovora.
Potrebno je jos empirijskih studija poredenja dece sa SM i dece sa anksioznim
poremecajima kako bi se bolje razumele sli¢nosti i razlike u nacinu na koji se
poremecaji ispoljavaju i uti¢u na funkcionisanje dece. Takode, neophodno je i
istraziti odnos jezic¢kih sposobnosti i anksioznih oblika ponaSanja kod ove dece.
Istrazivanja ovog tipa jo$ uvek nisu dostupna u literaturi, a jedina bi mogla
razjasniti kompleksnu uzro¢no-posledi¢nu dinamiku jezickih i anksioznih
poremecaja, evidentno prisutnu kod dece sa SM.
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Zakljucak

SM je poremecaj koji se nalazi na raskr$¢u izmedu decije psihopatologije
i govorno-jezickih poremecaja. Studija detaljnije analize simptoma povezanih
sa anksiozno$c¢u i govorno-jezickim deficitima nema mnogo u literaturi, i vecina
saznanja iz ove oblasti potiCe iz radova sa malim brojem ispitanika. Pored toga,
testiranje govorno-jezickih sposobnosti dece sa SM predstavlja poseban izazov,
kako u klinickom, tako i u metodoloskom smislu. Bez obzira na to, postojece
studije dale su znacajan doprinos razumevanju ovog poremecaja i odredile
pravce istrazivanja. Potrebno je detaljnije istraziti odnos izmedu anksioznosti,
kognitivnih i jezickih sposobnosti u razli¢itim periodima razvoja dece sa SM.
Naime, nije jo§ uvek jasno da li jezi¢ki deficiti utiCu na pojavu anksioznosti
koja se najvi$e ispoljava u domenu komunikacije, ili rani simptomi anksioznosti
uti¢u na jezicki razvoj ove dece, predisponirajuéi ih za SM.
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Speech and language deficits in children with selective
mutism — cause, comorbidity, or consequences?

Bojana J. Drljan
University of Belgrade — Faculty of Special Education and Rehabilitation, Belgrade, Serbia

Introduction. Selective mutism (SM) is a disorder described from two aspects,
psychological and language disorders. Researchers mainly focused on the psychological
dimension of SM. However, there is an increasing number of studies indicating a
significant speech and language (SL) impairment in children with SM and the possible
connection between difficulties in language development and the occurrence of SM at
school age. Objective. The aim of this paper was to review available research on SL
deficits in children with SM, in order to clarify the cause-and-effect relationships
between language and anxiety disorders in these children. Methods. Databases of the
Library Consortium of Serbia and relevant Internet search engines were used for the
literature search. Results. Nine research studies on SL abilities in children with SM
are available in the literature. Mixed and expressive types of developmental language
disorder, developmental phonological disorder, and language processing deficits are
the most common SL impairments in children with SM. They occur significantly more
frequently in children with SM than in children with anxiety disorders without SM and
typically developing children. These deficits are often associated with learning disorders,
social skills difficulties, and the risk of behavioral problems at school age. Conclusion.
Existing studies have provided valuable insights into some aspects of the SL development
in children with SM. However, the relationship between language deficits and anxiety
symptoms is still not clear. Research on the early SL development in these children,
which could shed light on the complex cause-and-effect dynamics of language and
anxiety disorders seen in children with SM, is particularly scarce.

Keywords: selective mutism, speech-language deficits, etiological factors,
comorbidity
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